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Overview of Student Teaching 
 
 Student teaching is the culminating experience for students in the Special Education Program.  

Teacher candidates entering student teaching must be individually recommended by faculty to enter this 

capstone semester after successfully completing sequentially designed coursework and clinical 

experiences.  Prior to entering student teaching, teacher candidates are expected to have 

mastery of the common core of knowledge considered necessary for all special educators,  

mastery of specialized knowledge required to effectively teach students with specific  
 disabilities, 
 

beginning proficiency in common core and specialized performance standards  

demonstrated disposition for the field of special education. 

 Teacher candidates will take part in a full semester experience, comprised of two separate 

experiences, one at the elementary and one at the secondary level.  Teacher candidates are required to 

demonstrate competency in those planning, assessment and instructional tasks required of effective 

special educators while steadily increasing their classroom responsibilities.  Successful teacher 

candidates will take over the total responsibilities of their Cooperating Teacher for a period of several 

weeks in each placement. Students earn a total of fourteen semester hours for the experience, seven in 

each placement. 

 Despite thorough preparation, previous academic successes, and early and sequential clinical 

experiences, the student teaching semester presents new challenges.   The teacher candidate must 

make the final transition from university student to professional educator.  Many candidates will be 

experiencing full time teaching responsibilities for the first time.  The demands of organizing, synthesizing 

and applying previous knowledge and experiences as a full time teacher are as emotionally and 

physically taxing as they are rewarding.  Teacher candidates are learning to collaborate and earn the 

status of peer with experienced educators.  They must generally work longer hours, plan more thoroughly 

and be more assertive in seeking materials and new ideas than Cooperating Teachers who have years of 

resources from which to draw.   Special education teacher candidates must be successful in these tasks 

while working with children who are frequently among the most challenging to even the most experienced 

of teachers.  

 The student teaching semester is a time when teacher candidates are expected to apply their 

knowledge and skills to bring about student learning, and polish their skills as reflective, developing 

professional educators.  The transition from learner to teacher-and-lifelong-learner takes place here.   
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Conceptual Framework and Professional 
Standards  

 
 
 

 

ñTeaching involves the creation of tension that requires resolution.  The 
teacher must disrupt the learnersô taken-for-granted routines and 
complacent ideas.  Disruption is the discomfort that requires a re-

examination of current opinions and ways of thinking.  In a gentle and 
trusting spirit, students must then be given the freedom and resources to 

explore new avenues of thinking that often take them to new vistas of 
knowledge they have never considered. Disruption is always benign.  It 

reaches out with civility and a deep respect for the student. It is never mean 
spirited and it never puts the student down.ò 

 
ñLearning From Jonathon Kozol: Always An Invitation To Benign 

Disruption.ò A presentation given by Distinguished Professor Paul Baker at 
Illinois State University, November 14, 2007.   
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Realizing the Democratic Ideal: Teacher Education at Illinois State University 
 

Illinois State University has a historic and enduring commitment to educate teachers who 
will be responsive to the moral and intellectual demands that a democratic society places on 
them.  To teach in a democracy is self-consciously to take up the burden of improving the moral 
and epistemological quality of our societal dialogue by including in it as many educated voices 
as possible. 

The democratic ideal unites caring and knowing: The more voices we elicit and the less 
fettered the mutual exchange among those voices becomes, the truer our convictions and 
conclusions will be.  This is, in a way, a democratic article of faith, and it is why Illinois State 
graduates aspire to teach everyone, especially those on the margins, those who have been or 
are in danger of being excluded. 

This democratic conception of education informs all aspects of teacher education at the 
University.  The kind of teacher appropriate to the challenges and rewards of teaching in a 
democratic society unites the moral and intellectual aspects of teaching by embodying what one 
might call their virtues. 
 
The moral aspects are: 
 

 Sensitivity toward the varieties of individual and cultural diversity 
 

 Disposition and ability to collaborate ethically and effectively with others 
 

 Reverence for learning and seriousness of personal, professional, and public 
purpose 

 

 Respect for learners of all ages, with special regard for children and adolescents 
 
The intellectual virtues are: 
 

 Wide general knowledge and deep knowledge of the content to be taught 
 

 Knowledge and appreciation of the diversity among learners 
 

 Understanding what affects learning and appropriate teaching strategies 
 

 Interest in and ability to seek out informational and collegial resources 
 

 Contagious intellectual enthusiasm and courage enough to be creative 
 
 
Of the challenges facing teachers in the next millennium, none is more pressing than the need 
for them to develop and maintain a strong sense of their moral and intellectual roots - a 
professional identity.  Toward this end Illinois State prepares teachers who have a strong sense 
of themselves and their mission as teachers; through caring and knowing they realize the 
democratic ideal.  This, along with a high level of competence in their chosen areas, makes 
them teachers for whom we are thankful and of whom we are proud. 
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 ILLINOIS PROFESSIONAL TEACHING STANDARDS 
 
1. Content Knowledge: The teacher understands the central concepts, methods of inquiry, 

and structures of the discipline(s) and creates learning experiences that make the 
content meaningful to all students. 

 
2. Human Development and Learning: The teacher understands how individuals grow, 

develop and learn and provides learning opportunities that support the intellectual, 
social, and personal development of all students. 

  
3. Diversity:  The teacher understands how students differ in their approaches to learning 

and creates instructional opportunities that are adapted to diverse learners. 
 
4. Planning for Instruction: The teacher understands instructional planning and designs 

instruction based upon knowledge of the discipline, students, the community, and 
curriculum goals. 

  
5. Learning Environment: The teacher uses an understanding of individual and group 

motivation and behavior to create a learning environment that encourages positive social 
interaction, active engagement in learning, and self-motivation. 

 
6. Instructional Delivery: The teacher understands and uses a variety of instructional 

strategies to encourage studentsô development of critical thinking, problem solving, and 
performance skills. 

 
7. Communication:  The teacher uses knowledge of effective written, verbal, nonverbal, 

and visual communication techniques to foster active inquiry, collaboration, and 
supportive interaction in the classroom. 

  
8. Assessment:  The teacher understands various formal and informal assessment 

strategies and uses them to support the continuous development of all students. 
 
9. Collaborative Relationships: The teacher understands the role of the community in 

education and develops and maintains collaborative relationships with colleagues, 
parents/guardians, and the community to support student learning and well-being. 

 
10. Reflection and Professional Growth: The teacher is a reflective practitioner who 

continually evaluates how choices and actions affect students, parents, and other 
professionals in the learning community and actively seeks opportunities to grow 
professionally. 

 
11. Professional Conduct and Leadership: The teacher understands education as a 

profession, maintains standards of professional conduct, and provides leadership to 
improve student learning and well-being.
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Illinois State Board of Education Content Area Standards 

Common Core Standards for All Special 
Education Teachers 

 
1. Foundations: The competent special education teacher understands the philosophical, historical, 

and legal foundations of special education. 
2. Characteristics of Learners: The competent special education teacher understands how disabilities 

impact the cognitive, physical, emotional, social and communication development of an individual 
and provides opportunities that support the intellectual, social, and personal development of all 
students. 

3. Assessment: The competent special education teacher understands the educational assessment 
process and uses various assessment strategies to support the continuous development of all 
students (ages 3-21). 

4. Planning for Instruction: The competent special education teacher understands how students differ 
in their approaches to learning and creates instructional opportunities that are adapted to diverse 
learners.  The teacher understands instructional planning and designs instruction based on 
knowledge of the discipline, students, community, and curriculum goals. 

5. Learning Environment: The competent special education teacher uses an understanding of 
individual and group motivation and behavior to create a learning environment that encourages 
positive social interaction, active engagement in learning, and self-motivation. 

6. Instructional Delivery: The competent special education teacher understands the central concepts 
and methods of inquiry; uses a variety of instructional strategies to encourage students' 
development of critical thinking, problem solving, and performance skills; and creates learning 
experiences that make content meaningful to all student (ages 3 ï 21). 

7. Collaborative Relationships: The competent special education teacher uses knowledge of effective 
written, verbal, and visual communication techniques to foster active inquiry, collaboration, and 
supportive interaction among professionals, parents, paraprofessionals, and students.  

8. Professional Conduct and Leadership: The competent special education teacher understands  
teaching as a profession, maintains standards of professional conduct, and provides leadership to 
improve studentsô learning and well-being. 

9. Reflection and Professional Growth: The competent special education teacher is a reflective 
practitioner who continually evaluates how choices and actions affect students, parents, and 
other professionals in the learning community and actively seeks opportunities to grow 
professionally. 
 

 
Council for Exceptional Children Standards 

 

 
Illinois Content Standards 

Standard 1:  Foundations Standard 1 Foundations 
 

Standard 2: Development and characteristics of 
learners 

Standard 2 Characteristics of Learners  

Standard 3:  Individual learning differences Standard 2 Characteristics of Learners 

Standard 4:  Instructional strategies Standard 6 Instructional Delivery 

Standard 5:  Learning environments/social 
interactions 

Standard 5 Learning Environment 

Standard 6:  Language  

Standard 7:  Instructional planning Standard 4 Planning for Instruction 

Standard 8:  Assessment Standard 3 Assessment 

 
Standard 9:  Professional and ethical practice 

Standard 8 Professional Conduct and Leadership 
Standard 9 Reflection and Professional Growth 

Standard 10:  Collaboration Standard 7 Collaborative Relationships 
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Disposition for Special Education 
 
 
ñIôve come to the frightening conclusion that I am the decisive element in the classroom.  
Itôs my personal approach that creates the climate.  Itôs my daily mood that makes the 
weather.  As a teacher, I possess a tremendous power to make a childôs life miserable 
or joyous.  I can be a tool of torture or an instrument of inspiration.  I can humiliate or 
humor, hurt or heal.  In all situations, it is my response that decides whether a crisis will 
be escalated or de-escalated and a child humanized or dehumanized.ò 

 
Haim Ginott 

Teacher and Child, (1972) 
 
 
 
 

This is the value of the teacher, who looks at a face and says ñthereôs something behind 
thatò and ñI want to reach that personò, ñI want to encourage that personò, ñI want to 
enrichò, ñI want to call out that person who is behind that face, behind that color, behind 
that language, behind that tradition, behind that cultureò.  I believe you can do it.  I know 
what was done for me. 

--Maya Angelou 
 

 
 
 

ñYour calling is the point at which your gifts intersect the needs of the world.ò 

--Unknown 
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Illinois State University 
Department of Special Education 

 
Disposition Indicators Checklist 

 
Teacher candidates who display poor judgment or performance in one or more of these areas may 

not be recommended for certification or may receive a grade that reflects reservations regarding 
readiness for the profession. 

 
Collaboration:  The ability to work together, especially in a joint intellectual effort 
Ã Cooperates with others 
Ã Makes contribution to group effort 
Ã Shares information and materials with others 
Ã Actively assists peers 
Ã Willingly supports decisions of group, even if different from own 
Ã Volunteers to participate in group effort 
Ã Supports work of others 
Ã Plans and sets goals and priorities with others 
Ã Establishes professional goals that are aligned with those of the organization 

 
Honesty/Integrity: The ability to demonstrate truthfulness and sincerity to oneself and to others; 
demonstrate moral excellence and trustworthiness 

Ã Maintains confidentiality of students/colleagues 
Ã Provides credit for work produced by others 
Ã Communicates honestly 
Ã Demonstrates ethical behavior 
Ã Makes decisions based on honesty and integrity 
Ã Gives credit to others when using their work 

 
Respect:  The ability to demonstrate consideration, honor, worth, and regard for oneself and others 
Ã Considers opinions of others with an open mind 
Ã Demonstrates consideration for others 
Ã Demonstrates general warmth, caring, and respect for others 
Ã Takes care of property of others 
Ã Interacts in a generally friendly, polite and respectful manner 
Ã Uses appropriate language 
Ã Listens attentively to others in a variety of contexts 
Ã Demonstrates empathy for others 
Ã Responds courteously to others 
Ã Displays equitable treatment of others 
Ã Acknowledges perspectives of individuals from diverse cultural and experiential backgrounds 
Ã Demonstrates concern for others 
Ã Appreciates and embraces individual differences 
Ã Demonstrates positive attitudes toward diverse cultures and learners 

 
Reverence for Learning: Feeling for, profound awe, respect for learning 
Ã Values knowledge, content, and experiences presented in preservice academic programs 
Ã Takes initiative to expand knowledge base 
Ã Values instructional time 
Ã Seeks opportunities to learn new skills 
Ã Uses credible and data-based sources 
Ã Demonstrates enthusiasm for the subject being taught 
Ã Demonstrates positive attitude toward learning 
Ã Demonstrates intellectual and academic curiosity 

 
Emotional Maturity: The ability to adjust one's emotional state to a suitable level of intensity in 
order to remain engaged with one's surroundings 
Ã Uses appropriate strategies to respond to emotional and emergency situations 
Ã Uses appropriate tone of voice 
Ã Initiates communication to resolve conflict 



 

 

Illinois State University, Special Education, 2009-2010 
 

 

Ã Maintains emotional control  
Ã Uses self-disclosure appropriately 
Ã Uses appropriate non-verbal expressions 
Ã Responds to situations professionally 
Ã Responds appropriately to actions and reactions of others 
Ã Acts from a positive frame of reference most of the time 
Ã Accepts feedback from others 
Ã Identifies personal responsibility in conflict/problem situations 

 
Reflection:  The ability to review, analyze, and evaluate the success of past decisions in an effort to 
make better decisions in the future 
Ã Accepts and incorporates suggestions in subsequent practice 
Ã Identifies own biases and prejudices 
Ã Demonstrates accurate self-analysis regarding one's own strengths and weaknesses 
Ã Recognizes situations that call for a problem-solving approach 

 
Flexibility:  The willingness to accept and adapt to change 
Ã Adapts to unexpected or new situations 
Ã Generalizes knowledge and skills in a variety of situations  
Ã Demonstrates willingness to apply a problem-solving approach 
Ã Accepts less than ideal situations when necessary 
Ã Maintains positive attitude when necessary changes occur 
Ã Implements ideas suggested by others 

 
Responsibility:  The ability to act without guidance or superior authority and to demonstrate 
accountability and reliability 
Ã Accepts consequences for personal actions or decisions 
Ã Submits assignments on time or follows procedures for extensions 
Ã Uses sound judgment in decision making 
Ã Takes action to solve problems 
Ã Prepares for classes, meetings, and group work 
Ã Manages time effectively 
Ã Completes assigned tasks from group activities within an acceptable time frame 
Ã Seeks clarification and/or assistance as needed 
Ã Prioritizes work based upon established goals 
Ã Returns borrowed materials in a timely manner 
Ã Takes initiative to get materials and notes when absent from meetings or classes 
Ã Seeks/locates needed resources  
Ã Ensures accuracy of information for which he/she is responsible 
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CEC Code of Ethics for Educators of Persons with Exceptionalities 

 
We declare the following principles to be the Code of Ethics for educators of persons 
with exceptionalities.  Members of the special education profession are responsible for 
upholding and advancing these principles.  Members of The Council for Exceptional 
Children agree to judge and be judged by them in accordance with the spirit and 
provisions of this Code. 
 
A. Special education professionals are committed to developing the highest 

educational and quality of life potential of individuals with exceptionalities. 
 
B. Special education professionals promote and maintain a high level of 

competence and integrity in practicing their profession. 
 
C. Special education professionals engage in professional activities which benefit 

individuals with exceptionalities, their families, other colleagues, students, or 
research subjects. 

 
D. Special education professionals exercise objective professional judgment in the 

practice of their profession. 
 
E. Special education professionals strive to advance their knowledge and skills 

regarding the education of individuals with exceptionalities. 
 
F. Special education professionals work within the standards and policies of their 

profession. 
 
G. Special education professionals seek to uphold and improve where necessary 

the laws, regulations, and policies governing the delivery of special education 
and related services and the practice of their profession. 

 
H. Special education professionals do not condone or participate in unethical or 

illegal acts, nor violate professional standards adopted by the Delegate Assembly 
of CEC. 

 
 
 
Originally adopted by the Delegate Assembly of The Council for Exceptional Children in 
April 1983. 
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Student Teaching Guidelines 
Displaying the Professional Dispositions Essential to Teaching 
 
Following the guidelines that have been established by the Department of Special Education will help to 
assure that you are successful in displaying the disposition necessary for special education. In addition to 
displaying the knowledge and skills required of a teacher, successful teacher candidates display the 
maturity, motivation and readiness for teaching.  Teacher candidates who display poor judgment or 
performance in one or more of these areas may not be recommended for certification or may 
receive a grade that reflects reservations regarding readiness for the profession. 
 
District Policy/Emergency Procedures 
 The teacher candidate is to request and read student and staff handbooks, crises management 
and emergency plans, and other pertinent school and district policy materials prior to each placement or 
on the first day of attendance.  Candidates are encouraged to discuss any questions regarding these 
policies with Cooperating Teacher and/or University Supervisor immediately as they will be accountable 
for following and enforcing school policy. 

Teacher candidates will be given emergency information forms to complete.  These forms must 
be submitted to the school office for each placement, supervisors, and one copy will be maintained by 
ISU Special Education.   
 
Medical Management/Health and Safety/Daily Living Activities 
 Among the first tasks of the teacher candidate is to clarify school policy regarding medication 
administration and other medical procedures.  Teacher candidates need to become aware of the 
specialized needs of students assigned to their classroom, as well as emergency policies and health and 
safety practices necessary in their placement.  Candidates must be supervised by, that is within sight of, 
paid school personnel in order to participate in toileting and dressing activities with learners 
 
Relationships with Students/Student Families/Colleagues 
 Teacher candidates need to remember that an important part of their professional growth during 
student teaching is making the transition from student to teacher.  Appropriate language, grammar, use of 
humor, physical contact, dress and appearance, posture, and choice of instructional materials are 
important.  Teacher candidates are not to have contact with students or student families outside of school 
or school sponsored activities.  The Cooperating Teacher should approve all contacts with student 
families.   
 Teacher candidates and their Cooperating Teachers and other colleagues need to maintain a 
professional relationship. Teacher candidates are to avoid provision of babysitting, cleaning and other 
personal services for Cooperating Teachers.  Students are encouraged to use good judgment in how they 
interact with other faculty in professional contacts, and to limit social contacts to school sponsored 
activities until the end of the experience.  Poor judgment in this area may cause the termination of a 
placement and/or failure of a teacher candidate.  Ask your University Supervisor if you are unsure about a 
given situation. 
 
Confidentiality 
 Teacher candidates are to maintain confidentiality regarding information about students and 
colleagues.  In no case is student behavior, performance or personal life be discussed outside of school 
nor are student names be used in discussion or written materials outside of school.  In-school 
communication is expected to be on a ñneed to knowò basis with other professionals, and to be carried 
out in a manner that is respectful to students and student families.  Written materials are to identify 
students by first name and initial only unless the materials are necessary to the studentôs school records. 
 
Managing Student Behavior Punishers/Aversive, Restrictive and Intrusive Behavior Interventions 
 All behavior change programs must receive approval from the teacher candidateôs cooperating 
teacher prior to implementation.  The Department of Special Education requires that positive, educative 
measures of behavior change be first choice methodology in any behavior change program designed by 
Illinois State University teacher candidates.  Documentation that nonrestrictive interventions were 
ineffective must be provided by teacher candidates prior to the implementation of more restrictive 
programs.   Any behavior change program requiring restrictive interventions is to be shared with the 
University Supervisor prior to implementation.  The supervisor will then advise the teacher candidate on 
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the appropriateness of the program.  Teacher candidates from Illinois State University may not 
initiate the implementation of nor participate in the use of corporal punishment or other negative 
or aversive interventions.   Teacher candidates who do not adhere to this policy risk immediate 
dismissal from the program.  Teacher candidates are responsible for communicating with University 
Supervisors regarding the management of student behavior.  
 
Concerns About Students 
 Teacher candidates are to enforce district policy and relevant laws regarding substance abuse 
and the reporting of signs of child abuse by immediately informing the Cooperating Teacher.  Should a 
candidate suspect abuse is taking place at school he or she is to contact the University Supervisor 
immediately for assistance. 
 
Record Keeping 
 Teacher candidates need to give special attention to accurate record keeping in the classroom.  
Attendance records, grades, and other data collection must be maintained in a consistent and accurate 
manner.  Records of student performance are not to leave the classroom without the Cooperating 
Teacherôs permission and must be returned the following day. 
 
Substitute Teachers/Full Classroom Responsibility 
 Teacher candidates may not be used in lieu of a paid substitute teacher.  Schools must provide 
substitutes for Cooperating Teachers in the same manner as they would if no teacher candidate was 
present.  
  After an introduction to the classroom and a gradual increase in teaching responsibilities, teacher 
candidates are expected to be able to maintain total responsibility for planning and implementing 
instruction for the classroom.  During this period of time, Cooperating Teachers are encouraged to allow 
the teacher candidate to experience the full responsibility for planning, preparation, instruction and 
classroom management.  Cooperating Teachers may leave the room for increasing periods of time, but 
should continue to observe instruction periodically and to conference with teacher candidates daily and 
weekly.   
 While the readiness of teacher candidates and the demands of classroom vary, those in their first 
placement generally ñtake over the roomò for approximately 2-3 weeks.  Successful teacher candidates 
involved in a second placement should be able to maintain full teaching responsibility for approximately 3-
5 weeks. University Supervisors will conference with teacher candidates unable to maintain this level of 
responsibility regarding their options and their readiness to enter teaching.  
 
Work Stoppage and/or Strikes 
Students are to contact their University Supervisor, who will in turn contact the Department of Special 
Education and the Office of Clinical Experiences, in the event of a strike.  Students are not to report to 
school, but will be provided with an alternate plan developed by their University Supervisor in conjunction 
with the Undergraduate Program Coordinator of the Department of Special Education. 
 
Liability 

Student teachers in the State of Illinois have professional status under the stateôs written statues 
similar to regular teachers with the exception of salary, tenure, retirement, workmenôs compensation and 
other fringe benefits.  This provides legal bases for assigning student teachers to public schools, allows 
schools to delegate instructional and related responsibilities and provides legal protection for student 
teachers while in the performance of their duties within the policies of the school. 
 
Attendance 
 Calendar: Starting and completion dates for each student teaching experience are established by 
the Department of Special Education for all participants.  Once beginning the experience, teacher 
candidates are expected to follow the calendar of the school in which he or she is placed, not that of the 
University.  Regular attendance is essential.   

Scheduled Time Off: Teacher candidates do not have ñpersonal daysò and are to be present at 
their placement on all but scheduled school holidays.  Teacher candidates are expected to schedule 
personal appointments outside of the school day.  This includes arranging appointments for employment 
interviews.  If the candidate believes the appointment is essential and that missing instructional time is 
unavoidable, he or she is to discuss the impending absence with both the cooperating teacher and the 
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university supervisor prior to confirming the appointment and to seek approval to be excused, generally 
for a limited part of the day.  Candidates are expected to fully prepare for any absence during instructional 
time as they would for a substitute teacher. 
 Unavoidable Absence: In the case of an unavoidable absence (i.e. illness), teacher candidates 
must notify Cooperating Teachers prior to the beginning of the school day and their University 
Supervisors as instructed.  Once they have begun teaching, teacher candidates who are absent are 
expected to have adequate instructional plans and materials available for use by a substitute.  Failure to 
notify supervisors as requested and/or provide adequately for instruction to be carried out by a substitute 
can seriously impact the evaluation of the teacher candidateôs performance and may be cause for 
termination.  Repeated absences may result in termination or extension of the experience, as determined 
by the University Supervisor, and may negatively impact the final performance evaluation. 
 
Punctuality 
 Teacher candidates are to be punctual in their arrival at school and to be on site before and after 
school to complete preparation and participate in any activities expected of the Cooperating Teacher.  
Any variance from the schedule established with the Cooperating Teacher should be approved in 
advance with him or her. It is expected that the teacher candidate will plan adequately so unexpected 
events do not cause tardiness to school.  
             
Assignment Deadlines 

Instruction plans are to be completed prior to instruction on the timelines established by the 
Cooperating Teacher and University Supervisor.   Other requirements are to be completed on the timeline 
established by the University Supervisor. In case of an extreme emergency which prevents meeting a 
timeline, teacher candidates are responsible for taking the initiative to make alternative arrangements to 
meet their responsibilities in a manner acceptable to both the Cooperating Teacher and the University 
Supervisor.  Failure to meet these standards will impact the final evaluation.   
 
Personal Appearance 
 Teacher candidates should select clothing and accessories that are professional and 
conservative in nature and appropriate to the culture of the school in which they are working.  In most 
cases, Cooperating Teachers will serve as models as to what is appropriate.  Students in secondary 
settings may find that dressing a little more formally will increase their acceptance by older students as a 
part of the faculty.  University Supervisors and Cooperating Teachers will be glad to answer specific 
questions regarding appearance and appropriateness of dress. 
 
Seeking and Using Feedback 
 Teacher candidates should seek both daily and weekly conference time from the Cooperating 
Teacher.  Daily conferences often focus on instruction and classroom management and provide 
immediate feedback.  Weekly conferences should provide an overview of the schedule for the future and 
assist the teacher candidate in assessing strengths and weaknesses and setting goals.  Teacher 
candidates are expected to accept this feedback in a professional manner and to act upon it in a timely 
manner.  
 University Supervisors can provide assistance to teacher candidates and Cooperating Teachers 
in how best to communicate within an individual situation.  If teacher candidates are unsure about their 
progress, they are encouraged to take the initiative to seek assistance in receiving more feedback. 
Optional forms are provided in this manual for use in obtaining written feedback in addition that provided 
during formal evaluations. 
  
Outside Activities/Extracurricular Activities 
 Teacher candidates who attempt to maintain employment, enroll in courses, remain active in 
outside activities, plan weddings, etc. most often find that they are unable to spend adequate preparation 
time in order to successfully meet the demands of student teaching.  Outside activities must be kept to a 
minimum. University Supervisors will not adjust their expectations regarding the quality and quantity of 
preparation.   
              Teacher candidates are encouraged to participate in the extracurricular activities of the school, 
particularly those in which their Cooperating Teachers are active.  However, teacher candidates are 
required to report this participation to their University Supervisors if the time commitment exceeds one 
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hour daily.  University Supervisors may require reduced participation if the commitment is impacting the 
teacher candidateôs ability to perform at a proficiency level in his or her teaching responsibilities. 
 
Personal Problems/Health Concerns 
 Candidates who find that health concerns or personal problems have escalated to the point that 
they cannot fulfill their responsibilities in student teaching are to talk to their University Supervisor 
immediately.  Supervisors will assist teacher candidates in reviewing their options and making a decision 
regarding whether or not to continue a placement.   
 
Honesty 
 Lack of honesty in communication or academically, either directly or through evidence of the 
intent to deceive, will be regarded as a serious breach of ethics and lack of disposition for the profession.  
Such instances will be impact evaluation and may be cause for immediate dismissal from student 
teaching and the major. 
 
Termination/Dismissal Policy 

Student teachers may be dismissed from a site, from the student teaching experience, and/or 
from their major for just cause including, but not limited to, failure to follow university or school policy, 
impeding the progress of learners, defying reasonable requests, or for exhibiting behavior for which a 
teacher might be dismissed. 
 
What if itôs not for me? 
 Despite previous successful coursework and field experiences, it is not unusual for teacher 
candidates to learn during student teaching that a career in special education is no longer one that they 
wish to pursue. In most cases, students find that they can earn a baccalaureate degree in a non-teaching 
area without changing their graduation date or with only a few additional courses.   There are many 
options available to persons who complete a non-teaching degree. Students who wish to discuss non-
teaching options should speak to their University Supervisor and make an appointment with the 
Undergraduate Program Coordinator. 
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Knowledge and Performance 
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Theory to Practice: Essential Applications of Professional Performance 
Standards for Special Educators 

 
The following pages contain the information needed to guide you in applying the 
knowledge you have gained in your preparation thus far in order to bring about student 
learning for the group of students with whom you are placed.  Each assignment has 
been carefully selected and reviewed by faculty and practicing special educators to 
assure that it represents best practice as it is applied by effective special educators in 
their daily practice. Successful completion of each assignment provides evidence that 
teacher candidates have attained professional standards.  All assignments must be 
completed with overall ratings of ñProficientò or ñCompetency Emergingò in order for the 
teacher candidate to receive credit for student teaching.   
 
It is the responsibility of the teacher candidate to complete each task within the 
timelines established with the University Supervisor.  If circumstances prevent you from 
meeting established due dates, you are expected to make arrangements prior to the 
due date to complete the assignment in a timely manner.  When this does not occur, 
your supervisor will discuss appropriate consequences, which could include these or 
other appropriate actions: repeating the assignment, receiving a lowered grade, 
repeating all or part of student teaching, or failing the student teaching experience. 
 
Each professional standard (CEC, ISBE Content, IPTS, ISU Conceptual Framework) is 
measured in multiple ways throughout the assignments. 
 

General Directions 
 

1. Discuss each assignment with both your Cooperating Teacher and your 
University Supervisor to establish due dates, to receive guidance in how best to 
complete each in the educational setting available to you, and to receive 
appropriate approvals for interventions. 

 
2. Before starting each assignment, read both the directions and the scoring rubrics 

provided in this handbook.  They will provide you with the guidance needed to be 
successful.   

 
3. Prior to submitting completed work to your supervisor, use the appropriate rubric 

to assess your own work.  Attach this completed rubric to the top of your 
assignment. 

 
4. Discuss the final evaluation of each assignment with your University Supervisor.  

Unsatisfactory work must be corrected or repeated until standards are met at a 
minimum level of ñCompetency Emergingò.  See grading guidelines included later 
in this handbook for more information on overall grading. 
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Theory to Practice 
Essential Applications of Professional Performance Standards for Special 

Educators 
 

Student Name___________________________  UID Number:_______________________________ 
University Supervisor_____________________ Cooperating Teacher _______________________ 
School/Location/Placement Type______________________________________________________ 

Semester______________________ 1st Nine______2nd Nine________ Date____________ 
P Proficiency on targeted competencies, meets expectations for entrance to teaching, 

approaching independence 
E Competency emerging on targeted competencies, further practice is required, requires 

assistance 
I Significant Improvement Needed in demonstrating targeted competencies, does not meet 

requirements for entrance to teaching. Must be revised to successfully complete student 
teaching. 

 Final 
Rating 

Was 
Revision 
Required  

Date 
Completed 

Faculty 
Initials 

1. Instructional plans: Develop written plans two (2) days prior to 
instruction.  Include instructional objectives, relationship to IEP 
and Illinois Learning Standards, data collection measuring 
individual student progress toward objectives, and data-based 
reflection to assess teaching and learning and identify future 
plans.  

    

2. Sequential Unit of Instruction: Prepare, teach and evaluate a 
sequential unit of instruction to be implemented over time.  Units 
must be developed and taught in both placements.  Use the 
organizer and rubric provided.  Submit organizers and required 
attachments.(First placement only if Proficient without revisions.) 

    

Complete activity 3 in one placement, activity 4 in the other, 
as determined with University Supervisor 

3. Assessment/ IEP/Data Based Instruction:  Assess a studentôs 
skills using multiple assessment methods, summarize results in 
writing, and develop or update an IEP based upon these results. 
Design and implement data-based instruction including a 
curriculum based measure, baseline, instructional intervention, 
continuous data collection, charting of student progress, and 
evaluation of the impact. Use the organizer and rubric provided.  
Submit organizers and required attachments. 

    

4. Functional Behavior Assessment/IEP/Behavior Support Plan: 
Complete a functional analysis of behavior using multiple 
assessment methods including direct and indirect observation.  
Design and implement an intervention including  baseline, 
intervention, continuous data collection, charting of student 
progress, and evaluation of the impact. Develop or update IEP 
goal(s) based upon these results. Use the organizer and rubric 
provided.  Submit organizers and required attachments. 

    

5. Accommodation Plan: Observe an environment in which your 
students could be placed.  Develop an accommodation or 
transition plan to facilitate the social and academic integration of 
one student into this or a similar setting.  Include any curricular, 
instructional and management adaptations and strategies 
required by the student. (First placement only if Proficient without 
revision.) 

    

6. Evidence of Student Progress Toward IEP Goals: Complete 
data collection required to assess progress towards IEP goals.  
Summarize for progress reporting. (Both placements.) 
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 Final 

Rating 
Was Revision 

Required  
Date 

Completed 
Faculty Initials 

Specialist in Low Vision and Blindness 
Conduct a learning media assessment and 
summarize results, including recommendations and 
student goals, in writing. (First placement only if 
Proficient without revision.) 

    

Conduct a functional vision assessment and 
summarize results, including recommendations and 
student goals, in writing. (Both placements, may be 
part of Assessment/IEP/DBI or Accommodation Plan) 

    

Specialist in Deaf and Hard of Hearing  
Case study evaluation of studentôs receptive and 
expressive language and communication and 
required accommodations in relation to 
communication environment (First placement only if 
Proficient without revision, may be part of 
Assessment/IEP/DBI, Functional Behavior Analysis, 
or Accommodation Plan.) 

    

 
All Sequences 

  
Date Completed 

Faculty Initials 

Collection of Works and Unit Portfolio (1
st
 Visit of 1

st
 

Placement) Have available for University Supervisor. 
  

Professional Development Plan (2
nd

 Placement Exit 
Interview)  

  

Teacher Candidate Program Evaluation (Online 
survey, 2

nd
 Placement)  

(Ungraded, website link provided prior to or during Exit 
Interview) 

Evaluation of University Supervisor (1
st
 and 2

nd
 

Placement) 
(Ungraded, form and mailing envelope provided prior to 

or during Exit Interview) 

 
1

st
 PLACEMENT 

Knowledge Rating  _________ 
Performance Rating _________   1st Placement Student Teaching Grade___/___ 
Disposition Rating  _________ 
 
2

ND
 PLACEMENT 

Knowledge Rating  _________ 
Performance Rating _________   2nd Placement Student Teaching Grade___/___ 
Disposition Rating  _________ 
 
 
______ Student is recommended for the profession 
______ Student is not recommended for the profession 
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DESCRIPTION:  INSTRUCTIONAL PLANS 
 
Develop written plans for systematic instruction two (2) days prior to instruction throughout the 
student teaching experience.  Include instructional objectives, relationship to IEP and Illinois 
Learning Standards, data collection measuring individual student progress toward objectives, 
and data-based reflection to assess teaching and learning and identify future plans. Plans are to 
be implemented with students who display those disabilities correlated to the certification being 
sought by the teacher candidate.   

 
PRIMARY PROFESSIONAL STANDARDS ADDRESSED: 

Council for Exceptional Children Standards Illinois Content Standards 

Standard 2: Development and characteristics of             
learners 

Standard 2 Characteristics of Learners  

Standard 4:  Instructional strategies Standard 6 Instructional Delivery 

Standard 6:  Language  

Standard 7:  Instructional planning Standard 4 Planning for Instruction 

Standard 10:  Collaboration Standard 7 Collaborative Relationships 

  
Requirements for Instructional Planning 

 
Teacher candidates who enter the student teaching experience with evidence in their ñCollection of 
Worksò that they demonstrate consistent proficiency in instructional planning and linking instruction and 
assessment, will begin practice in instructional planning during student teaching using more concise 
formats.  Plans are to be developed two days prior to implementation.  Formats for instructional planning 
will be approved by or provided by University Supervisors and must include at least the following 
components: 
 
1. Behaviorally Stated Instructional Objectives related to the content being taught. (Include all 4 

components: conditions, learner, measurable target behavior, criteria)  ALSO: 

 For students with primary diagnosis of emotional/behavioral disabilities: S/ED goals or reference 
to intervention to be used during instruction must be included 

 For students who are deaf/hard of hearing: language targets must be included. 

 For instruction in inclusion settings using general educator plans reference must be made to 
alternative goals, accommodations, adaptations as appropriate 

2. Reference to related Illinois Learning Standards and IEP Goals.  
3. Assessment Method/Data Collection System that measures individual student progress toward 

the identified objectives  
4. Reflection on teaching, learning and future planning considerations directly related to instructional 

objectives and data collected to assess learning toward these objectives.  
5. Any additional requirements of the host teacher and school 

 
Note: 
University Supervisors and Cooperating Teachers may choose to expand this list 
to meet the needs of the individual teacher candidate and/or the learners and 
learning environment involved, or may require candidates to complete more fully 
developed plans if performance indicates the need for additional practice. 
Candidates who need additional practice in consistent and effective planning may 
be required to use the full formats provided later in this handbook. 
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RUBRIC:  CONCISE INSTRUCTIONAL PLAN 
Components to be 
evaluated 

Proficient Competency 
Emerging 

Significant Improvement 
Needed 

Behavioral 
Objective/s 

Based on academic, 
social/emotional &/or 
communication needs 
identified using 
comprehensive data.  Exact 
statement written in behavioral 
terms which includes all 
components of an objective 
(learner, measurable target 
behavior, conditions, criteria).   

Generally correlated to needs 
identified through available 
data; may not address all 
appropriate curricular areas or 
all learners.  Includes all 
components of an objective.   

Objective is not based on data 
and does not relate to an 
assessed need. Partial or vague 
development of objective with 
some components missing. 
Requires guidance & direction in 
writing accurate objectives that 
target appropriate learner needs. 

Specialized 
Considerations 

Intervention and technology 
used matches the assessed 
needs of the individual student 
and has research base. 
-DHH: Must include language 
targets.   
-ED/BD: Must include 
social/emotional targets. 
-Inclusion settings: Alternative 
goals, accommodations, 
adaptations included as 
appropriate. 

Evidence is present that some 
consideration was given to 
primary disabilities and needs 
when selecting interventions. 

Consideration for specialized 
needs of students is not present. 

Reference to the IEP Specifically identifies the IEP 
goal/objectives that correlate 
to the lesson objective.  
Embeds attention to  IEP 
goals throughout the 
instruction. 

References the IEP goal/ 
objectives that correlate to the 
lesson objective. Embeds IEP 
goals in a portion of 
instruction.  

Partial or vague reference of the 
IEP goal/objectives that correlate 
to the lesson objective. Little or no 
instructional time related to the 
IEP.   

Reference to the 
Illinois Learning 
Standards 

Specifically identifies the 
standards that correlate to the 
lesson objective. Provides 
appropriate instruction related 
to the standards. 

 References the standards 
that correlate to the lesson 
objective.  Addresses the 
standards in a portion of 
instruction. 

Partial, vague, and/or inconsistent 
reference to the standards in the 
lesson plans. Little or no 
instructional time related to 
standards. 

Assessment 
Procedures 

Process & tool correlate to 
data needed to measure the 
instruction objective, or 
identified IEP goal/learning 
standard. Meaningful data 
collection took place. Allows 
for measurement of multiple 
learners and/or objectives. 

Process & tool correlate to 
data needed to measure the 
instruction objective, or 
identified IEP goal/learning 
standard with some guidance 
needed for specific 
correlation. Assessment tool 
included and data collection 
system has been developed, 
may need some assistance in 
design. 

Process & tool and/or data 
collected not included or do not 
correlate to the instruction 
objective, or identified IEP 
goal/learning standard. Requires 
guidance. 

Reflections:  
Learners 
Performance and 
Future Planning 

Provides accurate data for 
each lesson objective/IEP 
goal and uses data to 
determine student learning. 
Discreetly analyzes data & 
abstracts meaningful 
interpretations; independently 
uses data for future 
instructional planning; 
correlates to lesson objectives 
and  IEP 

Generates, reviews and 
references data when 
reporting performance and 
developing future plans; may 
need some guidance  to 
correlate to objectives or IEP's 
more meaningfully. 

Does not generate meaningful 
data.  Does not use data in 
reporting student learning, or is 
inaccurate in doing so.  Modeling 
and direction needed for 
functional correlation to lesson 
objectives & IEP's 

Reflections:  
Teacher 
Performance 

Makes data-based 
instructional decisions based 
on evidence of student 
learning, resulting in increases 
in student learning and 
improved practice.  Selects 
research-based practices and 
revises use of interventions 
using collected data. 

References data to identify 
areas of teacher strength and 
need; generally states 
approaches for future 
instruction; needs guidance to 
advance effectiveness and to 
directly incorporate research-
based practice and student 
learning data in reflections. 

Reflection is absent, incomplete,  
or stated as general observations; 
requires guidance & direction for 
future planning and instruction; 
needs models to advance 
effectiveness 

Overall Evaluation 
of Application 
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FULL INSTRUCTIONAL PLAN  
Appropriate for Inclusion Facilitation or Specialized Instruction 
 
Date:        
Time Frame for Targeted Lesson:       
Educational Setting and Teacher Student Ratio:      

 
 

Prior to Instruction 

 
Behavioral Objective:            
  
 
              
 
 
Reference to IEP:         
 
 
 
Reference to Illinois Learning Standards:         
   
 
              
Assessment Procedure:            
  
 
             
  
 
 
Collaborative Process:            
  
 
             
  
 
 
 
Anticipatory Set: 
 
 
 
 
 
Statement of Purpose to Students: 
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Reflection Upon Completion 
 

Student Performance:         
 Assessment Results 
 
 
 
 
 
 
 
 
 
 Other 
              
              
 
 
 
 
              
Teacher Performance:             
 Strengths 
 
 
 
 
 
 
 Goals: 
              
              
 
Future Instructional Planning Considerations: 
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Learning 

Environment/Assistive and 
Instructional Technology/ 

Materials/ Resources 
 
 

Methodology/Content 
Input (I), Modeling (M),Guided 

Practice (GP), Independent Practice 
(IP), Closure (C) OR other best 

practice methodology 

Checks for Understanding Accommodations/Adaptations  
(Academic & Social/Behavioral) 
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FULL INSTRUCTIONAL PLAN  

 
Appropriate for Learning Tasks Requiring Direct Systematic Instruction and/or 
Task Analysis  
 
All instructional plans should include the following components and reflect a consistent data 
based plan of intervention on any target skill(s): 

 
Objective  
Specific, measurable, observable written objective, including learner/condition/behavior/criteria 

 Stated in terms of % of # of steps correct or in terms of specified duration or latency to complete, 
          and specific number of days when accuracy must be maintained to be considered met. 

 Related to IEP goal and/or Illinois Learning Standards 

 DHH: Language target, ED/BD: Social/emotional target 
 

Methodology 
Systematic procedures for evaluating/assessing initial and ongoing performance by the learner and 
systematic procedures for teaching 
 

 Appropriate task analysis or method of training discrete behaviors exists.   

 Baseline/probe procedures are clearly specified (SD, latency, type of response code, probe 
schedule). 

 Behavior change procedures are clearly specified (replicable) or complete 

 SD specified & is appropriate 

 response latency specified & is appropriate 

 prompting procedures are clear and appropriate  for task (simplest but most effective,  

 examples given) 

 error correction specified 

 number of trials specified 

 adequate number of trials presented 

 setting time, and materials for instruction is described & is appropriate 
 
Reinforcement 
Plan including schedule of personalized, age-appropriate reinforcement which is functionally related to 
the target behavior when feasible. 

 type and schedule of reinforcement 

 procedures for maintaining and monitoring maintenance of the target skill(s) 

 procedures for promoting or assessing generalization of the target skill(s) 
 
Maintenance: 
 reinforcement fading procedures are specified 
 procedures are specified and are adequate 
 monitoring schedule is provided and appropriate  

 
Generalization 
 strategies and procedures are specified and are adequate 
 monitoring schedule is provided and appropriate 

 
Assessment: 
 baseline/probe data collection procedures are clear and appropriate  
 intervention data collection procedures are clear and appropriate 
 data is summarized  
 data-based reflection on student and teacher learning 
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RUBRIC: FULL INSTRUCTIONAL PLAN 
Components to be 
evaluated 

Proficient Competency 
Emerging 

Significant Improvement 
Needed 

Behavioral 
Objective/s 

Based on academic, 
social/emotional &/or 
communication needs 
identified using 
comprehensive data.  Direct 
relationship to IEP goals 
and/or learning standards. 
Exact statement written in 
behavioral terms which 
includes all components of an 
objective (learner, measurable 
target behavior, conditions, 
criteria) 

Generally correlated to needs 
identified through available 
data; may not address all 
appropriate curricular areas or 
all learners.    Considers  IEP, 
&/or standards. Includes all 
components of an objective.   

Objective is not based on data 
and does not relate to an 
assessed need.  IEP goals and 
learning standards not 
considered. Partial or vague 
development of objective with 
some components missing. 
Requires guidance & direction in 
writing accurate objectives that 
target appropriate learner needs. 

Reference to the IEP Specifically identifies the IEP 
goal/objectives that correlate 
to the lesson objective.  
Embeds IEP goals throughout 
the instruction. 

References the IEP goal/ 
objectives that correlate to the 
lesson objective. Embeds IEP 
goals in a portion of 
instruction.  

Partial or vague reference of the 
IEP goal/objectives that correlate 
to the lesson objective. Little or no 
instructional time related to the 
IEP.   

Reference to the 
Illinois Learning 
Standards 

Specifically identifies the 
standards that correlate to the 
lesson objective. Provides 
appropriate instruction related 
to the standards. 

 References the standards 
that correlate to the lesson 
objective.  Addresses the 
standards in a portion of 
instruction. 

Partial, vague, and/or inconsistent 
reference to the standards in the 
lesson plans. Little or no 
instructional time related to 
standards. 

Assessment 
Procedures 

Meaningful data collection 
using tables/graphs as 
appropriate to clearly 
communicate results as 
related to identified IEP 
goal/learning standard. Allows 
for measurement of multiple 
learners and/or objectives. 
 

Meaningful data collection 
using tables/graphs as 
appropriate to clearly 
communicate results as 
related to identified IEP 
goal/learning standard, with 
some guidance needed in 
design. 

Data collection not included or not 
related to identified IEP 
goal/learning standard. Requires 
substantial guidance in this area. 

Collaborative 
Process 

Independently initiates 
discourse with team members, 
instructional planning reflects 
a synthesis of team feedback 
& learners' needs 

Advancing independence with 
consistent discourse & 
initiative with team members, 
planning evidences team 
feedback & learners' needs 

Guidance & direction are 
frequently needed to model a 
collaborative approach, minimal 
independence with synthesis of 
team feedback & learners' needs 

Anticipatory Set Diversifies approaches to 
garner studentsô interest & 
directs students to lesson 
focus; plans for learner 
diversity; high correlation to 
instructional activities 

Limited diversity in designing 
approaches that garner 
learnersô interest; plans 
consider diversity of some 
learnersô; references 
connection to instruction 

Frequently plans similar 
approaches to garner learnersô 
interest & direct focus; one 
dimensional approach; vague 
connection to instruction 

Statement of 
Purpose  

Explicitly states or concisely 
paraphrases the lesson 
objective, referencing prior 
learning & establishing 
academic & social 
expectations.  Establishes 
meaning for students. 

States focus of the lesson in a 
manner appropriate to most 
learners; makes limited 
reference to prior learning & 
generally establishes 
expectations 

Absent or vague statement of the 
focus of the lesson; inconsistent 
reference to prior knowledge or 
learning; imprecisely refers to 
expectations 

Learning 
Environment (Group 
Considerations) 

Independently analyzes & 
provides for an environment 
that is optimal for meeting 
needs of all learners and 
enhancing student learning 

Advancing independence with 
consistently analyzing & 
planning for an environment 
that supports learnersô needs 
and enhances student 
learning 

Requires frequent guidance & 
direction in analyzing & planning 
for an optimal environment that 
supports learnersô needs and 
enhances student learning 

Assistive and 
Instructional 
Technology/ 
Materials/ 
Resources 

Equipment and materials 
utilized are described and 
professionally presented and 
utilized. Independently 
designs &/or accesses 
multiple and varied sources 
that respond to diverse learner 
needs.  Consideration for the 
need for instructional and 
assistive technology evident. 

Equipment and materials 
utilized are described and 
appropriate. Limited response 
to student diversity.  Limited 
design and access to multiple 
and varied sources unless 
directed. 

Equipment and materials not 
described or inappropriate. Needs 
guidance & direction to respond to 
student diversity. Limited variety 
or & relies on closed set of 
sources. 
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Components to be 
evaluated 

Proficient Competency 
Emerging 

Significant Improvement 
Needed 

Methodology Chooses research-based 
instructional method 
appropriate to the objective 
and learners. Details a 
sequential instructional 
approach; refers to learner 
diversity; highly correlated to 
objectives, plans alternate 
approaches to respond to 
needs 

Choose method appropriate to 
the learners. Includes all 
components to structuring a 
lesson; one dimensional, 
limited approach correlating to 
objectives general reference 
to alternative approaches to 
meet needs 

Instructional methods not related 
to student need, not research-
based. Lack of sequential 
planning and/or inclusion of all 
lesson components; lack of 
planning for diversity and 
alternatives to meet needs 

Accommodations/ 
Adaptations 
(Individual Student 
Consideration) 

Analyzes individual needs & 
details explicitly the alternative 
approaches; considers type & 
level of support for individual  
needs of each learner and 
brings in new strategies. 

Identifies individual needs of 
learners & provides general 
statements of alternative 
approaches.  Type &/or level 
of support is not specific to 
individual needs of each 
learner. 

Guidance & direction are needed 
to analyze & plan for learner 
diversity.  Individual needs are not 
identified. Accommodations are 
limited to a single set of strategies 
or those modeled or provided for 
them.  

Reflections:  
Learners 
Performance 

Provides accurate data for 
each lesson objective/IEP 
goal and uses data to 
determine student learning. 
Discreetly analyzes data & 
abstracts meaningful 
interpretations; independently 
uses data for future 
instructional planning; 
correlates to lesson objectives 
and  IEP 

Generates data and reviews 
and references it when 
reporting performance and 
developing future plans; may 
need some guidance  to 
correlate to objectives or IEP's 
more meaningfully. 

Does not generate meaningful 
data.  Does not use data in 
reporting student learning, or is 
inaccurate in doing so.  Modeling 
and direction needed for 
functional correlation to lesson 
objectives & IEP's 

Reflections:  
Teacher 
Performance 

Provides accurate data for 
each lesson objective/IEP 
goal and uses data to 
determine teaching 
effectiveness. Makes 
instructional decisions based 
on data, resulting in increases 
in student learning and 
improved practice. 

References data to identify 
areas of strength and need; 
generally states approaches 
for future planning and 
instruction; needs guidance to 
advance effectiveness and to 
directly incorporate student 
learning data in reflections. 

Reflection is absent or stated as 
general observations; requires 
guidance & direction for future 
planning and instruction; needs 
models to advance effectiveness 

Professional Writing 
Skills & Professional 
Presentation of all 
Documents 

 Professional language, 
free of bias, subjective 
reflections. 

 Free of repetitive syntax 
or grammatical or 
spelling errors.   

 Clearly communicates 
using precise language.  

 Professional 
appearance of product. 

 Professional 
language, free of bias 
and subjective 
reflections.   

 Few grammatical or 
spelling errors.   

 Communicates in an 
understandable 
manner.   

 Satisfactory 
appearance.  

 Language is informal and 
may reflect bias and 
subjective statements.  

 Frequent spelling and 
grammatical errors.   

 Intent of communication is 
unclear.   

 Appearance of product is 
unacceptable for 
professional work.  

Overall Evaluation of 
Application 
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DESCRIPTION: SEQUENTIAL UNIT OF INSTRUCTION  

 
Use the organizer and rubric provided to prepare, teach and evaluate a sequential unit of instruction to be 
implemented over time.  Units must be developed and taught in both placements.   
 
Focus on clear, concise, and accurate content in the written presentation of your document.  Be brief, using 
bulleted phrases rather than full sentences and paragraphs. 
 
EITHER 

1. Design a sequential unit of instruction covering a period of approximately two weeks in one or more 
curricular domains.  After designing the unit goals, objectives and assessment measures, develop appropriate 
instructional plans and implement them with the selected student(s). 
OR 
2. Design a longitudinal instructional sequence of skills (horizontal, vertical, or easy to hard) of no less than 3 
skills for a learner to achieve a specific targeted outcome in one of the following skill domains: 1) vocational 
skills; 2) domestic/home living skills; 3) leisure/recreation skills; or 4) community mobility/use of community 
resources.  After designing the skill sequence, develop appropriate instructional program procedures for 
teaching the sequence of skills and implement the plan with the selected student(s).  Minimal components 
include: 

 baseline assessment/probe procedures 

 behavior change procedures 

 reinforcement 

 data collection methodology 

 task analyses or other tables that may assist in the description of your procedures 
 

 
PRIMARY PROFESSIONAL STANDARDS ADDRESSED: 
Council for Exceptional Children Standards Illinois Content Standards 

Standard 2: Development and characteristics of 
learners 

Standard 2 Characteristics of Learners  

Standard 3:  Individual learning differences Standard 2 Characteristics of Learners 

Standard 4:  Instructional strategies Standard 6 Instructional Delivery 

Standard 6:  Language  

Standard 7:  Instructional planning Standard 4 Planning for Instruction 

Standard 8:  Assessment Standard 3 Assessment 

Standard 10:  Collaboration Standard 7 Collaborative Relationships 
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Sequential Unit of Instruction 
 

Overview 
Concepts/Skills/Themes 

 
 
 
 
 
 

 
Learners 

 
 
 

 
Setting 

 
 
 

 
Statements of Rationale 

Relationship of Unit to IEP Goals   Relationship of Unit to IL Learning Standards 
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Pre-Assessment Tools & Procedures  
(Attach sample assessment material and Performance Data for each learner on Pre Assessment Tool) 

 
 
 
 
 
 
 
 

 

Plan 
 

Goal Objectives Methods of Assessment 

 
 
 
 
 

 
 

 

 

 

Goal Objectives Methods of Assessment 
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Goal Objectives Methods of Assessment 

 
 
 
 
 

 
 

 

 

 

Goal Objectives Methods of Assessment 

 
 
 
 
 

 
 

 

 

 

Goal Objectives Methods of Assessment 

 
 
 
 
 

 
 

 

 

 

Goal Objectives Methods of Assessment 
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Research-Based Interventions (List and Rationale for Selection):  

 
 
 
 
 
 

 

 
 
Unit Calendar 

M T W R F 
 
 

M T W R F 
 
 
 

M T W R F 
 
 
 

 

 
Collaboration (Brief Descriptive List of Type and Purpose) 
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Attach Instructional Plans 
 

Generalization/Integrated Curriculum Activities (List and Rationale for Selection):  

 
 
 
 
 
 
 

 
Assistive & Instructional Technology/ Materials/ Resources (List Types and Purposes): 

 
 
 
 
 
 

 
Culmination Activity: 

 
 
 
 
 
 

 
Post Assessment Tool & Procedures: (Attach post assessment tool) 
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Maintenance Plan:  (Activities to facilitate learnersô abilities to maintain concepts/skills) 

 
 
 
 
 
 
 
 

 

Reflection 
 

Evaluation-Evidence of and Reflection Upon Student Learning: (Attach sample Student Products,  Raw Data, Data Summary 
Tables, and Post Assessment data for each learner as appropriate) 

 
 

 
Evaluation-Reflection on Teaching:  Address teacher effectiveness and your learning in no more than one page 
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RUBRIC: SEQUENTIAL UNIT OF INSTRUCTION  
Components to 

be evaluated 
Proficient Competency Emerging Significant 

Improvement Needed 

Overview 
Concepts, Skills, 
Themes 

 
Learners 
 
Setting 

 Clearly described content of unit 
includes stated areas of focus  

 Clearly described student population 
including aspects of diversity 

 Clearly described classroom setting  

 Content of unit is described 

 Student population is 
described 

 Classroom setting is 
described 

 Unit content inadequately 
described 

 Student population 
inadequately described 

 Classroom setting 
inadequately described 

Statements of 
Rationale 

 
Relationship to IEP 
 
Relationship to 
Illinois Learning 
Standards 

 Clear statements of  rationale with 
strong correlation to IEP goals  

 Clear statements of rationale with strong 
correlation to Illinois Learning Standards 
and curricular goals 

 Statements of relationship 
to IEP goals are included  

 Statements of relationship 
to  Illinois Learning 
Standards are included 

 Relationship of unit 
content to IEP goals is 
missing or unclear 

 Relationship of unit 
content to Illinois 
Learning Standards is 
missing or unclear 

 

Pre-Assessment 
Tools and 
Procedures 
 
Attach sample 
assessment 
materials and 
learner 
performance 
data 

 Assessment measures match with and 
thoroughly and clearly represent all unit 
goals and objectives 

 Precisely described assessment and 
test procedures including method, 
administration, format & scoring 

 Complete examples of pre-test 
materials and data reporting individual 
learner performance are attached 

 Assessment measures 
match with unit goals and 
objectives 

 Description is provided of 
assessment and test 
procedures to including 
method, administration, 
format & scoring 

 Examples of pre-test 
materials and learner 
performance are attached  

 

 Assessment measures 
do not match unit goals 
and objectives 

 Assessment and test 
procedures are not 
described 

 Inadequate/no pre-
assessment materials are 
attached 

Goals, 
Objectives, 
Methods of 
Assessment  

 Goals are directly related to stated 
purpose and learner 
educational/behavioral needs and 
identify related IEP goals and/or Illinois 
Learning Standards where appropriate 

 Objectives are directly related to goals 
and written in observable and 
measurable terms including condition, 
movement & criteria 

 Objectives are cohesive and represent 
meaningful, sequential steps for 
instruction towards unit goals 

 Methods for continuous data collection 
in order to measure learner progress 
toward objectives are clearly described 
and directly match objective criteria 

 Most goals are directly 
related to stated purpose 
and learner 
educational/behavioral 
needs and include reference 
to IEP goals and/or Illinois 
Learning Standards  

 Objectives are directly 
related to goals and written 
in observable and 
measurable terms including 
condition, movement & 
criteria with few errors 

 Objectives represent 
meaningful, sequential 
steps for instruction towards 
unit goals 

 Methods to measure learner 
progress toward objectives 
are described and correlate 
with objectives 

 Goals and objectives 
are not clearly related to 
IEP goals or Illinois 
Learning Standards 

 Goals & objectives lack 
correct components or 
are described in non 
observable & 
measurable terms 

 Objectives are not 
cohesive, sequential 
steps for towards unit 
goals 

 Methods to measure 
learner progress toward  
objectives are 
inadequately describe 
or do not match 
objectives sufficiently 

Research-Based 
Interventions  

 Lists a variety of teaching strategies 

and activities and provides rationale for 

selection that demonstrates ability to 
match learner characteristics, content, 
and research based practice  

 List of best practice 
methodology included 

 List is limited and does 
not evidence knowledge 
of matching learner 
characteristics to 
research-based practice  

Unit Calendar  Notes daily objectives and activity, 
demonstrates sequence and variety 

 Notes sequenced, varied 
daily activities 

 Incomplete, lacks 
meaningful sequence 
or variety  

Collaboration  Lists and briefly describes collaborative 
activities used in development and 
implementation of the unit.  Includes 
effective planning for instructional aides 
and inclusion of family and community 

 Lists and briefly describes 
collaborative activities that 
document emerging 
collaborative skills.   

 Inadequate use and 
documentation of 
collaboration  

Instructional  An introductory lesson which provides 
motivation for unit participation is 

 An introductory lesson is 
included 

 Introductory lesson not 
included 
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Components to 
be evaluated 

Proficient Competency Emerging Significant 
Improvement Needed 

Plans (Attached)  
 
Accommodations/Ad
aptations 
 
Enrichment/Remediat
ion 

 
Multilevel Instruction 
 
Student Diversity 

 
Attach 
instructional 
plans 

included 

 Instructional plans include all 
components of format selected at 
excellent level 

 Plans include thorough consideration of 
needed academic and behavioral 

accommodations or adaptations 

 Plans clearly evidence planning for 
multilevel instruction, including 
grouping, instructional, and 
organizational strategies and need of 
gifted learners and/or those needing 
remediation 

 Plans clearly evidence consideration of 
cultural and language diversity of 
learners  

 Daily monitoring of student progress 
demonstrates ability to assess 
learning and adjust instruction to 
increase learning 

 Series of plans demonstrate the ability 
to purposefully sequence content and 
activities in a manner that will 
positively impact learning 

 Instructional plans include 
all components of format 
selected at adequate level 

 Plans generally include 
consideration of needed 
academic and behavioral 

accommodations or 
adaptations 

 Plans generally show 

evidence of planning for 
multilevel instruction, 
including grouping, 
instructional, and 
organizational strategies 
and need of gifted 
learners and/or those 
needing remediation 

 Plans evidence 
consideration of cultural 
and language diversity of 
learners  

 Daily monitoring of 
student progress takes 
place; candidate 
beginning to 
demonstrate ability to 
assess learning and 
adjust instruction to 
increase learning  

 Series of plans 
demonstrate an 
emerging ability to 
sequence content and 
activities in a manner 
that will positively impact 
learning 

 Instructional plans are 
incomplete or poorly 
developed  

 Plans do not adequately 
consider needed 
academic and 
behavioral 

accommodations or 
adaptations 

 Plans do not evidence 
planning for multilevel 
instruction, including 
grouping, instructional, 
and organizational 
strategies and need of 
gifted learners and/or 
those needing 
remediation 

 Plans do not evidence 
consideration of 
cultural and language 
diversity of learners  

 Daily monitoring of 
student progress is not 
completed; candidate 
does not adjust 
instruction to increase 
learning 

 Plans lack appropriate 
sequencing of content 
and activities  

Generalization, 
Integrated 
Curriculum 
Activities 

 Lists a variety of activities that serve 
to reinforce unit goals in other 
curricular areas, using specific 
examples to illustrate  

 Lists activities in other  
curricular areas which 
relate to the unit-
(minimum of 3) 

 

 Lists 1 or 2 activities in 
other curricular areas 
were related to the unit 

 

Assistive & 
Instructional 
Technology, 
Materials,  
Resources 
 

 Provides a comprehensive list of a 
variety of assistive technology, 
instructional technology, and other 
materials and resources used to 
develop and implement instruction  

 Briefly describes purpose for items listed 
with focus on  motivation and increased 
opportunities for individual learners to 
demonstrate independence, access 
knowledge, and participate in less 
restrictive environments  

 Includes notation regarding IEP as 
appropriate 

 Demonstrates independence in 
accessing resources 

  

 Provides a list of assistive 
technology, instructional 
technology, and other 
materials and resources 
used to develop and 
implement instruction  

 Briefly describes purpose of 
items listed  

 References IEP  

 Independence in accessing 
resources is emerging 

 
 
 
 
 
 
 

 List is lacking in variety 
and is not comprehensive 

 Description of purpose is 
absent, unclear, or does 
not provide evidence of 
intentional selection for 
specific learners 

 No relationship to IEP 
evidenced 

 Requires assistance and 
prompting in resource 
selection and use, relies 
heavily on commercial 
series 

 
 

 Demonstrates 
independence in 
accessing resources 

Culmination 
Activity 

 Describes a culminating activity that 
reviews and applies knowledge of the 
unit in a motivating way 

 Culminating activity reviews 
and applies knowledge of 
the unit  

 Culminating activity lacks 
purpose and interest to 
learners  
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Components to 
be evaluated 

Proficient Competency Emerging Significant 
Improvement Needed 

   

Post Assessment 
Tools and 
Procedures 
 
Attach post 
assessment tool 

 Describes assessment procedures, 
including administration, format and 
scoring 

 Assessment methods include review 
of continuous data and post-testing, 
and are directly related to unit goals & 
objectives and designed to provide 
accurate data for each learner on 
each objective. 

 Describes assessment 
procedures 

 Assessment methods are 
related to unit goals & 
objectives and designed 
to provide accurate data 
for each learner on each 
objective. 

 

 Does not clearly 
describes assessment 
procedures 

 Assessment methods 
do not have a direct 
relationship to unit goals 
& objectives and/or do 
not provide accurate 
data for each learner on 
each objective. 

Maintenance 
Plan 

 Plan for future instruction or 
application is included and 
addresses maintenance and 
generalization of skills 

 Plan for future instruction 
is included 

 

 Little or no planning for 
future instruction 

 
Evaluation- 
Evidence of and 
Reflection Upon 
Student Learning 
 
Attach student 
performance 
data and post 
assessment 
results for each 
learner 

 Summary of learning is data based, 
compares each unit and individual 
learner student objective and reports 
entry/exit behaviors 

 Summary data are provided on each 
objective, and are clearly presented 
using graphs and tables with dates and 
labels 

 Students made significant  progress 
toward stated objectives 

 
 
 

 Assessment results match 
unit objectives, interpretation 
of student success 
described with reference to 
data  

 Assessment results are 
adequately presented in 
graphs and/or tables useful 
in interpretation 

 Some evidence of student 
learning in targeted 
objectives 

 

 Assessment methods do 
not match unit goals and 
objectives, or do not yield 
accurate data. 
Interpretation of student 
success not data based, 
incomplete or doesnôt 
address mastery of goals & 
objectives 

 Examples of raw data, data 
summary, and pre & post 
test materials not included 
or are difficult to interpret 

 Little or no evidence of 
student learning of targeted 
objectives 

Evaluation- 
Reflection on 
Teaching 

 Personal reactions supported by 
examples from unit teaching experience 

 Interpretation of effectiveness 
supported by specific examples of both 
student & teacher behaviors 

 Problems encountered are supported 
by specific examples and hypothesis for 
continued improvement proposed 

 Self evaluation examined a number of 
areas where growth as a teacher has 
occurred 

 Plan for addressing weaknesses in 
teaching is included 

 Adequate description of 
personal reactions 
included few examples 
provided  

 Interpretation of 
effectiveness included but 
few examples provided 

 Problems encountered 
described adequately but 
no hypotheses for 
improvement provided. 

 Self-evaluation adequate 
minimum areas of growth 
are examined (e.g. 2 
areas) 

 Missing components of 
this section 

 Very brief interpretation 
of effectiveness 
included no examples 
provided no reference 
to future strategies for 
change 

 Very simple self-
evaluation lacks in 
depth reflection and 
specific areas of growth 

Professional 
Writing Skills & 
Professional 
Presentation of 
all Documents 

 Professional language, free of bias, 
subjective reflections. 

 Free of repetitive syntax or grammatical 
or spelling errors.   

 Clearly communicates using precise 
language.  

 Professional appearance of product. 

 Professional language, 
free of bias and subjective 
reflections.   

 Few grammatical or 
spelling errors.   

 Communicates in an 
understandable manner.   

 Satisfactory appearance.  

 Language is informal and 
may reflect bias and 
subjective statements.  

 Frequent spelling and 
grammatical errors.   

 Intent of communication 
is unclear.   

 Appearance of product is 
unacceptable for 
professional work.  

Overall 
Evaluation of 
Application 
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DESCRIPTION: ASSESSMENT/IEP/DATA BASED INSTRUCTION  
Effective teachers have a deep understanding of the relationship between assessment and 
instruction and intentionally link the two in order to monitor learning and adjust instruction to 
continually impact student learning.  Learners selected for participation in this project are to 
display those disabilities which correspond with the teacher candidate area of preparation. 
 
Assess a studentôs skills using multiple assessment methods, summarize results in writing, and 
develop or update an IEP based upon these results. Design and implement data-based 
instruction including a curriculum based measure, baseline, instructional intervention, 
continuous data collection, charting of student progress, and evaluation of the impact. Use the 
organizer and rubric provided.  Submit organizer and required attachments. 

 
 PRIMARY PROFESSIONAL STANDARDS ADDRESSED: 

Council for Exceptional Children Standards Illinois Content Standards 

Standard 2: Development and characteristics of 
learners 

Standard 2 Characteristics of Learners  

Standard 3:  Individual learning differences Standard 2 Characteristics of Learners 

Standard 5:  Learning environments/social interactions Standard 5 Learning Environment 

Standard 7:  Instructional planning Standard 4 Planning for Instruction 

Standard 8:  Assessment Standard 3 Assessment 

Standard 10:  Collaboration Standard 7 Collaborative Relationships 

 
 

This application has three (3) parts and two (2) products and attachments.  Below is a general outline. 
Use the rubric to guide you as to specifics to include in each section. 
 
 
1. Assessment (Product is graphic organizer and related data): 
Select a student in need of assessment, develop an assessment plan, and implement your assessment 
plan.  Complete the graphic organizer including specifying assessment measures used. 
 
2. IEP (Product is an IEP using district or state forms): 
Use the results of your assessment to develop a proposed IEP (or update an existing one) using district 
forms or forms available at the Illinois State Board of Education website.   
 
3. Data Based Instruction (Product is the completed graphic organizer): 
Using the assessment data and resulting IEP, use the graphic organizer to develop and implement and 
evaluate the results of instruction designed to bring about student learning in the targeted area. 



 

Illinois State University, Special Education, 2009-2010 

 

Assessment/IEP/Data Based Instruction 
 

Name of Learner: 
 

 
1. Attach Required Data 

2. Attach complete IEP on district or state forms 
 

Target Behavior: Academic Skill or Curricular Skill or Concept Deficit 
 
 

Present Levels of Performance Specific to the Target Behavior 
Attach raw data, scores, and notes 

 
 
 

Data from IEPs/Records 
Dates 

 Names/Dates of 
Standardized Tests or 

Formal Measures 

 CBA Data  Authentic Assessment 
Data/Daily Performance 

 Anecdotal/ 
Interview Notes 

 
 
 

        

Data Summary  Data Summary  Data Summary  Data Summary  Data Summary 

 

        

Data Analysis 
 
 
 

 Data Analysis  Data Analysis  Data Analysis  Data Analysis 

 
Rationale to Intervene: Consider IEP, ILS, and learning environment 
 
 

 

Behavioral Objective: 
 
 
 
 

 

Relationship to current and/or future IEP: 
 

 
 

  

Describe Curriculum Based Measure (CBM): Progress Monitoring Tool/Process 
Attach CBM 
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Baseline Data/Interpretation 
Attach raw data 
 
 

Student Interests/Learning Style/Potential Reinforcers/Self-Determination Opportunities 
 
 
 

Intervention and Reinforcement Plan Supported by Research-based Practice: 
Attach citations 
 
 

Alternatives or Adjustments to Intervention and/or Reinforcement as Applicable: 
 
 

Intervention Data Statement and Interpretation of Success of 1) intervention and 2) reinforcement as related to behavioral objective 
Attach raw data, data summary, and graph 
 
 

Next phase or plan to maintain and generalize the desired behavior: 
 
 
 

 
Reflection 

 

Reflective Narrative: Address teacher effectiveness, student learning and your learning in no more than one page: 
 
 
 
 

Attachments: 
Ä Assessment Data 
Ä Completed new or updated IEP on district or state forms 
Ä Present level of performance data, scores, notes 
Ä Curriculum Based Measure (CBM) 
Ä Raw baseline data 
Ä Citations) regarding research-based intervention 
Ä Intervention and reinforcement data, data summary, and graph 




