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This handbook is a supplement to the GraduateCatalog and 11l i noi s State

Graduate School Mission Statement, Bylaws, Regulations and Procedures for student s
seeking a doctoral degree in special education from lllinois State University. It is
intended to answer questions ab out enrollment in the doctoral program and to clarify

the requirements and procedures that mustbe followedto  earn the degree. Each
student should become familiar with the contents prior to meeting with hisor her
academic advisor .

For further informati  on, students are invited to consult with Dr. Maureen E. Angell,

Doctoral Program C oordinator for the Department of Special Education at llinois
State University  [(309) 438 -8980 (voice) or (309) 438 -3467 (TDD) ].

The Special Education Doctoral Program

The Doctor of Education (Ed.D.) in Special Education is a degree offered by lllinois

State University for persons seeking leadership positions in the field of special

education. Doctoral students complete formal course work and  professional
experiences rela ted to teacher preparation and program leadership and conduct
research inth e field of special education that culminates in completion of a doctoral
dissertation.

Course Requirements

Graduation from the program is determined not only by completion of sp ecific
courses butalso by demonstration of established competencies. Each student's plan

of study i ncludes four components : core course work , special ty course work , elective
course work , and dissertation

Core Course Work (8 courses, 2 4 credit hours)

EAF 508 i Applied Educational Research  or EAF 509 i Research Designin Education
EAF 510 i Research Methods/Stats in Education Il

EAF 415 1 Qualitative Research

SED 501 i Doctoral -Level S cholarship

SED 502 1 Legal & Policy Issues Affecting Special Education Program Administration*
SED 512 1 Single Subject Design Research

SED 513 i Program Evaluation in Spec  ial Education *

SED 540 1 Contemporary Topics & Issues in Special Education *

Un



Special ty Course Work (7 course s, 2 1 credit hours)

SED 514 i Personnel Preparation in Special Education

SED 515 1T Seminar in Special Education Research

SED 522 i Grant Writing in Education

SED 579 1 Advanced Technological Applications in Special Education
SED 594 1 Proposal Development in Special Education

SED 598.01 i Professional Practice in Teacher Preparation

SED 598.02 1 Professional Practice in Special Education Research

Elective Course Work (15 credit hours I several popular options are listed below)

C&Il 4 09 i Student Diversity in Educational Practices

C&I 491 i Internships in College Teaching

EAF 410 i Research Methodology and Statistics in Education I*
EAF 465 i Managing Human and Fiscal Resources in Education*
EAF 478 i

Legal Bases of Public Education*

EAF 482 i Administration Seminar*

SED 410 1 Educational Assessment and Planning for Individuals with
Disabilities *

SED 422 1 Teaching Diverse Learners*

SED 447 - Administering Educational Programs for Students with
Disabilit ies*

SED 454 1 Collaboration/Consultation in Special Education *

SED 445 1 Curriculum Development
SED 482 1 Seminar in Special Education Research

SED 516 1 Doctoral Research Seminar 1 Professional Development*

SED 517 1 Special Education Directorship*
SED 520 7 Seminar in Special Topics in Special Education

SED 598.03 1 Professional Practice in Program Administration *

*Course includes standards associated with State of lllinois
Certification as Director of Special Education

Dissertation (15 credit hours)

SED 599 i Dissertation Research

Post-Ma st er 6 s



The Doctoral Student
Program Planning and Advisement

The Doctoral Program Coordinator will  meet with each doctoral student during the
studentdos first semester in the pentgira@demia nd
advisor (i.e., SED graduate faculty member) based on mutual research interests and the
student 6s pr ogr am. Bachktudesnt risresponsigleo dotdsvelop inga Plan of
Study i nconsultationwith  the academic advisor . Studen tsshould have their Plans of
Study in place prior to completing 18 credit hours in the program. The Plano f Study
identif ies course work (including electives) and a projected time line for complet ing all
program requirements. The De p ar t mBoatdrabPsogr am Committee will review each
student 6 s prtecgudersia sdakeh I credit hours of coursework and after the
studenthas taken 36 credit hours of coursework.

The Planof Study mustb esubmittedtothe  Graduate School at the beginning of the
sem ester in which a student intendsto graduate. This Planof Studyis subjectto  approval
bythe Doctoral Program Coordinator , Department Chair ,and Graduate School Director .

Planof Study  Form
The Department of Special Education 6 slanBf Study form is shownon pages 5-6.
Residency  (Scholarship Development Program) and Time Limitations

Residency at llinois State University allows for (a) adequate time to concentrate on

doctoral -level study and  research, (b) active involvement on a regular basis in the

professional activities of the Department of Special Education , and (c) direct access to
libraries, laboratories, and research tools necessary for doctoral -level research.  Inlieu of
traditional residency requirements, but to meet the same objectives, al | doctoral student s
(including off-campus cohorts ) must fulfill Scholarship Development  requirements as
describedonp. 7 of this handbook.

Allwork forthe  doctoral degree, including the dissertation, must be completed within 8
calendar years. The  Graduat e School Regulations and Procedures  should be consulted for
detailed information on how the time limitation is defined. If the program is not

completed during this time, the student may be required to take additional course work,
another comprehensive  exam ination, or  both. The student is responsible for checking

and complying with the residency and program completion  time limitation regulations
The student is also responsible for complying with continuous enroliment regulations

during the dissertation phas  e.

wi ||



SPECIAL EDUCATION DOCTORAL PROGRAM

ILLINOIS STATE UNIVERSITY
College of Education
Department of Special Education

PLAN OF STUDY

UiD# Date

Name

Address

(H) Phone ( ) (W) Phone ( )

E-mail address

Previous Degree(s)

Institution Degree/Major Year
Institution Degree/Major Year
Institution Degree/Major Year
Date of Admission Anticipated Graduation Date
Academic Advisor
REQUIRED CORE COURSES @8 courses, & credit hours)
Number Title Institution Instructor | Year | Hours | Grade
EAF 5080r | Applied Educational Research ISU 3
EAF 509 Research Design in Education
EAF 510 Research Methods/Stats in ISU 3
Education Il
EAF 415 Qualitative Research ISU 3
SED 501 DoctoratLevel Sholarship ISU 3
SED 502 Legal & Policy Issues Affecting ISU 3
Special Education Program
Administration
SED 512 Single Subject Design Research ISU 3
SED 513 Program Evaluation in Spec. Ed ISU 3
SED 540 Contemporary Topics & Issues in ISU 3
SpecialEducation
Total Core Course Work Hours: _ 24




REQUIRED SPECIALTY COURSES (7 courses, 2 credit hours)

Number Title Institution Instructor Year Hours | Grade
SED 514 | Personnel Preparation in Special ISU 3
Education
SED 515 | Seminar inSpecial Education ISU 3
Research
SED 522 | Grant Writing inSpecialEducation ISU 3
and Habilitation
SED 579 | Advanced Technological Application ISU 3
in Special Education
SED Professional Practice in Teacher ISU 3
598.01 Preparation
SED Professional Practice in Special ISU 3
598.02 Education Research
SED 594 | DissertatiorProposal Development ISU 3
Total Specialty Course Work Hours: 21
ELECTIVE COURSES (15 credit hours)
Number Title Institution Instructor Year | Hours | Grade
Total Elective Course Work Hours:
DISSERTATION HOURS (15 credit hours)
Number Title Institution Instructor Year Hours
SED 599 Dissertation Research ISU
SED 599 Dissertation Research ISU
SHED 599 Dissertation Research ISU
SED 599 Dissertation Research ISU

Student Signature
APPROVALS:

Total Core Course Work Hours:
Total Specialty Course Work Hours
Total Elective Course Work Hours:
Total Dissertation Credit Hours:

Total Hours for Degree (75 or above):

Date

Academic Advisor

Doctoral Program Coordinator
Department Chair

Graduate Dean

Date

Date

Date

Date




Scholarship Development, Dissertation Committee :
Comprehensive Examination, Candidacy, Defenses |,
Degree Completion

Scholarship Development Program in Lieu of Residency Requirements

The Department of Special Education supports the doctorlatbn st udent
of a Scholarship Development  Program in lieu of traditional residency

requirements. The Scholarship Development component of the doctoral

program socializes doctoral students into the academy by affording them

opportunities to engage throughout the ir doctoral program in scholarship

activities with SED faculty members.

The Scholarship Development Program is student -initiated and monitored
must occur with at least two different SED faculty members , and must be
completed priorto the dissertation de fense. The Scholarship Development
Program consist s of atleast three different activities from the following

1 co-presentation at a professional meeting or conference with at least

one faculty member

e 1 peer-reviewed journal manuscript co -author ed and s ubmitted for
publication with atleast one faculty member

e 1 State - or Federal -level grant proposal co-authored with at least one
faculty member

e 1review of ajournal article (as assigned by the editor of a professional

journal) in collaboration with a fac ulty member.

Doctoral students will be responsible for planning and completing
individualized Scholarship Development activities. This planning and

completion begin s early in the doctoral program (during SED 501) to ensure
that the doctoral student meets the requirements before the dissertation
proposal phase of the program. Students must take the initiative to inquire
about opportunities for collaboration with faculty and pursue these

opportunities.

Although the scholarship development requirementisa minimal requirement
to be met, several doctoral students participate in scholarship activities

beyond this minimal requirement. These doctoral students seek to enrich
their doctoral studies experience by collaborating with faculty members on a
number of sc holarly activities throughout their doctoral program s for various

reasons. Some of these reasons are



e Many potential jobs, especially those in higher education, require
candidates to h ave a range of scholarly skills
e Students often find th e application o f what they learnin cou  rsework

through various scholarly activities a deeply enriching experienc e that
helps solidify their  learning.
e Scholarly activities can be focused on doct or al <trrerdworkt s 6

in the field, making  them valuable innovator s in their positions

e Skills acquire d through scholarly activities such as program evaluation,
grant writing, training, presenting empirical evidence, and writing
professional papers are extremely useful in PreK-12 education, higher
education, and special educat  ion administration positions

¢ Students often develop rich lifelong professional relationships with
faculty members and other students  with whom they have collaborated
on scholarly endeavors.

The Dissertation Committee

The Dissertation Committee will be formed at least one semester prior to the
studentodos enroll ment in SED 598.02 (Professio
Education Research).  The Dissertation Committee will have the following

characteristics: (a) the committee will consist of no fewer than three SED

Graduate Faculty members; (b) the Committee Chair person (or at least one

of the Committee C o0-Chairs) and a majority of the committee must be full

member s of the SED Graduate Faculty ; (c) additional committee member s
may be faculty members from SED or other department s, college s, or
institution s (e.g., a statistician from the Department of Educational

Administration and Foundation S or a content specialist from a related field)

at the depart men tPposed ¢ amnittee imendoars  who are not
members of the lllinois State University Graduate Faculty must be approved
by the Director of Graduate S tudies . All committee members must have
terminal degrees. Dissertation committee members will collectively provide
the expertise essential to support the doctoral candidate's dissertation
investigation.

The Chair of the Dissertation Committee will be selected by the student and
appointed from the SED graduate faculty by the Graduate School Director

with the recommendation of the Department of Special Educatio n. The
Committee Chairperson may or may not be the academic advisor with whom



the student has worked throughout his or her doctoral program regarding
the student 0s .AheZommatée CBairperdon is responsible for
directing the dissertation, comm unicating with other Committee members
regarding the rules that govern their actions, establishing the timelines

which the Committee must meet, and assisting the student with filing

required Graduate School forms.

Comprehensive Examination
The purpose o fthe Comprehensive Examination is to formally admit doctoral
student s to candidacy for the doctoral degree. Upon completion of the

Comprehensive Examination student s are deemed qualified to undertake
completion of the ir dissertation s and subsequent disse rtation defense. The
Comprehensive Examination provides students with an opportunity to
integrate knowledge and engage in critical thinking about key issues and

concerns facing special education and related disciplines. Students also
demonstrate their abi  lity to use professional written language (within APA

200 9 style) to communicate effectively.

Procedures for the Comprehensive Examination are as follows:

1. A doctoral student may schedule his or her Doctoral Comprehensive
Examinations only after complet ion of at least 51 hours of course work
toward the doctoral degree. Two Comprehensive Examination Evaluation
Subcommittees comprised of members of the Dissertation Committee
will be formed at least 1 month before the student intends to take the

Comprehensi ve Examination. If the Dissertation Committee includes one
or more nonSED faculty member s, t hat meomberhGosse member so
involvement in the Comprehensive Examination development and

evaluation is optional.

2. Two Comprehensive Examination E valuation Subcommittees will be

formed from among the Dissertation Committee members: one for

foundati onal knowl edge and one forThesehe st ud
evaluation sub committees will,  in consultation with the student,

recommend two comprehensive projects. One of these projects will

allow the student to demonstrate foundational knowledge, competence,

and skills and the other project will allow the student to demonstrate

knowledge, competence, and skills in his or her specialty area. Examples
of products incl ude, but are not limited to: a written exam, a

programmatic evaluation, a grant proposal, a scholarly paper addressing

concepts or issues in the field, a manuscript appropriate for submission



to a peer -reviewed journal, and an action research project. The
Comprehensive Examination Evaluation Committee as a whole will

approve of the type, number, and scope of the assigned comprehensive

examination projects. Taken together, the two pro jects are intended to
provide a comprehensive demonstration of the studen t0s braddth
depth of knowledge and understanding in both foundational and specialty
areas. Students may begin work on comprehensive projects only with

the approval of the Comprehensive Examination Evaluation C ommittee .

. The Comprehensive Examination Evaluation Committee will establish a
timeline for completion and submission of the projects. Typically,

students will ha ve 3 months to complete the projects. All university

policies and procedures related to academic integrity will apply. See the

Studen t Code of Conduct at
http://www.studentaffairs.ilstu.edu/downloads/Code of Student Conduct.pdf

If four committee members participate in the Comprehensive

Examinat ion process, e ach two -member evaluation subcommittee will
evaluat e one project report in the assigned area. If only three
committee members participate in the Comprehensive Examination

process, the Dissertation Committee chairperson will evaluate both

pro ject report s and the other two committee members will each evaluate

one project report . Subc ommittee members will independently evaluate
the assigned project and then discuss the collaborative evaluation to be
presented to the student . Each two -member subcommittee will

determine the pass/ needs revision status of one comprehensive project.

If the student passes the comprehensive projects, s/he will schedule an

Oral Doctoral Comprehensive Examination meeting. If the student does
not pass one or  both proje cts, s/he will not schedule the Oral Doctoral
Comprehensive Examination meeting and a remediation plan for revision
and resubmission of one or both of the project reports will be developed
by the Evaluation Subcommittee(s) . The student will have 1 monthpe r
project to complete the requirements of the remediation /revision plan.
Only on e revision per project will be allowed. If the student does not pass

both written comprehensive project reports upon the second written
submission (with the support of the re mediation plan), the student will

be dismissed from the doctoral program.

. Upon successful completion of the two written comprehensive projects,
the doctoral student will schedule an Oral Doctoral Comprehensive

Examination meeting. The format of thi s meeti ng resembles that of a
dissertation defense. To demonstrate the ability to articulate a summary

of his or her work, the student will make a brief presentation on each

10
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completed project. This presentation will be followed by a question and
answer session with the full Evaluation Committee.

7. When a doctoral student has successfully completed the written and oral
components of the  Doctoral Comprehensive Examination, he or she
enters candidacy status and may enroll in SED 594 , Dissertation Proposal
Writing . If a student does not successfully complete the written and oral
components of the  Doctoral Comprehensive Examination after the one
allowed written revision or after a second scheduled oral examination
meeting, the student will be dismissed from the do ctoral program .

Dissertation Proposal Defense

The dissertation itself may not begin until all members of th e Dissertation
Committee have signed the Proposal Approval Form after having agreed that
the topic is worthy of pursuit and the student's proposed methodology is
adequate .

The dissertation proposal defense focuses on the presentation of a proposed

study to the Dissertation Committee. The candidate andthe Chair of the
Dissertation Committee will schedule the proposal defense. The candidate
will be expected to submit a written proposal that includes a statement of

the problem, a  brief summary of the literature review , and a methodology
section (each of which corresponds to a chapter in a dissertation) to the

Committee for review at least 2 weeks prior to the scheduled proposal
defense. At the proposal defense the candidate should be prepared to
provide an overview of th e proposed study and answer guestion s related to
the study. The committee can decide to (a) pass, (b) fail, or (c) defer a

decision when evaluatinga candidate 6s di ssertation pAoposal d
candidate may begin dissertation research only with Committee approval. A

candidate will not be allowed to register for more than 6 hours of

dissertation course w  ork (e.g., SED 599) until he or she has successfully

completed the Dissertation Proposal Defense .
The Doctoral Dissertation

The doctoral dissertation provides an opportunity for the candidate to

conduct original research and make a contribution to the field of special
education. The candidate must register for atleast 15 semester hours  of
dissert ation credit (SED 599) to meet graduat ion requirements

The dissertation must follow a standard format found in the Graduate
School 6 $uide for Writers of Doctoral Dissertations using the style found in

11



the 2009 Publication Manual (6th edition) of the American Psychological
Association (APA).

In co nducting the dissertation study , the candidate is expected to obtain
original data and interpret the se data in the light of previous work in the
field. Such a study may (a) grow out of the practical educational experience
demonstrated by  the candidate , (b) be based on directed field experience,
(c) be the scholarly study of an educational problem involving its theoretical
implications and the ana  lysis of attempted solutions in different areas, or (d)
be a new interpretation or synthesis of existing research.

Complete copies of the dissertation must be given to the Dissertation

Committee at least 2 weeks before the Final Dissertation D efense. One copy
of the dissertation, including an abstract, must be deposited with the

Graduate School for review  /format check no later than the date specified in

the current Graduate School Calendar, and at least 2 weeks before the Final
Dissertation D efense. Candidates may defend their dissertations only when
they have passed the format check by the Graduate School and have been
issued a Rightto Defend form.

Following the Final D issertation Defense, the candidate must deposit the
following items with the Graduate School on or before the date specified in

the current Graduate School Calendar for final submission: (a) all changes
required by the student's Dissertation C ommittee, (b) review of the
dissertation by the Graduate School, (c) correction of all errors iden tified by
the Graduate School, (d) two copies of the doctoral dissertation ,and (e) two
dissertation abstracts . All items must be sign  ed by the Dissertation
Committee members

Final Dissertation Defense

The Final Dissertation Defense  focuses on the di ssertation study . The
candidate andthe Chair ofthe Dissertation Committee schedule the defense
meeting . The candidate is expected to submit a dissertation that includes a
statement of the problem, a review of the literature, a methodology section,

a re sults section, and a discussion section. These components make up a
five - chapter dissertation. The dissertation must be submitted to the
Dissertation C ommittee for review at least 2 week s prior to the scheduled

Final Dissertation Defense meeting .

12



At t he Final Defense, the  doctoral candidate will provide an overview of the
study and findings, and answer questions related to the study. The
Dissertation Committee can decide to (a) pass, (b) fail, or (c) defer a
decision when eval uat i hOisseaatian®efahsed at e 6 s
Copies of the dissertation will be available to all Department of Special
Education faculty members fora 10 -day review and comment  period ;
however, only Dissertation Committee members will have the opportunity to
participate inth e final approval decision.

Application for the Doctoral  Degree

The candidate must file an on-line application for graduation with the
Graduate School office at the beginning of the  semester in which  he or she

intends to graduate. At this time, the candi  date must also pay the required
fees. Candidates should refer to the Graduate School website for dea dline
dates regarding filing  the doctoral dissertation with the Graduate School for

Format Check, scheduling the Final D issertation Defense , and filing of the
final approved dissertation

13

Fi

na



CHECKLIST GUIDE FOR DOCTORAL STUDENTS

DATE EVENT

1. Contact Doctoral Program C oordinator for iniial ~ advisement
on coursework and assignment of an academic advisor

2. Meetwith academic advisor

3. Develop anindividualized Planof Study .

4. Develop Scholarship Development Program Planin SED 501.

5. Quality Checkpoint( of studentprogress) conducted by SED Doctoral
Program Committee  after 18 credit hours of coursework.

6. Quality Checkpoint( of studentprogress) conducted by SED Doctoral
Program Committee  after 36 credit hours of coursework.

7. Complete 51 hoursof course work.

8. Receive approval from Graduate School for Dissertation
Committee.

9. Submit written Doctoral Com prehensive Examinationpro  ject (S) to
Dissertation Committee atleast 2weeks priortothe Oral
Doctoral Comprehensive Examination meeting

10. Pass Oral Doctoral Comp rehensive Examination.

11. Complete and submit documentation of Scholarship Development
activities  prior to enroliment in SED 594 (Dissertation Proposal
Wiriting) .

14



12.

13.

14.

15.

15.

16

17.

18.

Submit Dissertation Proposal (Chapters 1, 2, and 3) to
Dissertation Committee at lea st 2 weeks prior to Proposal
Defense .

Proposal Approval Form.

Submit dissertation research protocol to Institutional Review
Board (IRB) for approval (if humansub jectsare involved in
dissertation).

Collect data, co ndu ct data analysis, and write doctoral
dissertation.

Submit Plan of Study at beginning of graduation semester and
apply (online) for Ed.D. Degree graduation .

. Submit Dissertation to Dissertation Committee at least 2
weeks prior to the Final Disser  tation Defense. Format check by

Pass Dissertat ion Proposal Defense.  Get approval signatures on

the Graduate School may be conducted during these 2 weeks .

Students must have a Right to Defend form from the Graduate
School before they can conduct the Final Dissertation Defense.

The Right to Defend form is issued only up on successful format

check.
Pass Final Dissertation Defense.

CELEBRATE at graduation! You
Commencement ceremony by your dissertation chairperson.

15
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GLADLY WE LEARN AND TEACH

Depart nent of Speci al Educati on
Graduate Faculty

2009- 2010

A tradition of teaching,
schol arshi p, and service
he academ ¢ communityé
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Profiles of the Graduate Faculty of the Department of Special Education

Maureen (Wall) Angell

University Teacher of the Year 2006;
Outstanding College of Education Researcher 2007

meangel@ilstu.edu
DEG 515; 309/43%562
Ph.D., University of Georgia

Professor, Doctoral Program Coordinator

Research Interests: Multiple Disabilities,
SchoolBased Dysphagia Management, Famil
Professional Collaboration, Systematic
Instruction

Selected Publications & Presentationénames of graduate students in boldface print)

Angell, M. E., Bailey, R. L., Nicholson, J. M., & Stoner, J. B. (in press). Family involvement in school-
based dysphagia management. Journal of Physical Disabilities and Related Services.
Shelden, D. L., Stoner, J. B., Angell, M. E., & Roseland, W. (inpress).School administrators®o
on trust: Perspectives of mothers of children with disabilities. The Journal of Educational Research.
Angell, M. E., Stoner, J. B., & Shelden, D. L. (2009). Trust in education professionals: Perspectives of
mothers of children with disabilities. Remedial and Special Education, 30(3), 160-176.
Angell, M. E., Bailey, R. L., & Larson, L. (2008). Systematic instruction for pragmatic language skills in
lunchroom settings. Education and Training in Developmental Disabilities, 43(3), 342-359.
Angell, M. E., Bailey, R. L., & Stoner, J. B. (2008). Family perceptions of facilitators and inhibitors of
effective school-based dysphagia management. Language, Speech, and Hearing Services in
Schools, 39, 214-226.
Bailey, R. L., Stoner, J. B., Angell, M. E., & Fetzer, A. (2008). School-based speech-language
pathol ogistsd perspectives on dyasgpdys §peegh,and nagement i
Hearing Services in Schools, 39, 441-450.
Simonds, B. K., Lippert, L. R., Hunt, S. K., Angell, M. E., Moore, M. K. (2008). Communication and
diversity: Innovations in teacher education. Communication Teacher, 22(2), 56-65.

Work with Doctoral Students
SomeCurrent Advisees, Dissertation Titles:
Laura Ray Kelly Comparative Professional Development Needs of American, British, and Irish Special
Education and General Education Teaclftnstative title)
Joanna K. NicholsqiThe Use of Preferred Interests and Video Modeling to Decrease the Interrupting
Behavior of Adults with Cognitive Disabilities (tentativdeijt
JanetE. Caldwell An Investigation of Perceived Content Teaching Competence of lllinois State University
Special Education Program Graduates with Learning Behavior Specialist 1 Certification
Most RecenfFormer Advisee (Date of Graduatip Dissertation Title:
Terri B. Voss (December, 200%actors Affecting Elementary School Principals' Decisions
Concerning BuildingBased Special Education Programming
Instructor for the followi ng SED doctoral courses

SED 512 Advanced Applied Research in Special Education

SED 540 Contemporary Topics in Special Education

SED 593.03 Computer Applications in Special Education

SED 594 Research Seminar in Special Education (Dissertation Babp@velopment)

SED 598.01, .02 Professional Practice in Teacher Preparation; Applied Research in Special Education
SED 599 Dissertation Research

17
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Profiles of the Graduate Faculty of the Department of Special Education

Jeffrey P. Bakken

ipbakke@ilstu.edu

DEG 533D; 309/438-7187

Ph.D., Purdue University

Professor and Chair

Research Interests: Learning Disabilities,
Behavior Disorders, Reading Instruction,

Learning Strategies, Assistive Technology,
Teacher Effectiveness, Transition

Selected Publications & Presentations

Obiakor, F. E., Beken, J. P., & Rotatori, A. Kin press)Advances in special education:
Issues in special educati¢vol. 19).Bingley, United Kingdom: Emerald Group Publishing kted.
Algozzine, B., Obiakor, F. ENelson, E. B., & Bakken, J. F2009). Teaching children to

read. In B. Algozzine, Culturdlly respansive l@eaacy in&trudtiqipp. @b i ak or  ( E
18). Thousand Oaks, CA: Corwin Press.
Bakken, J. P (2009) . Il mproving comprehension. I'n B. Algozzi

(Eds.),Culturally responsive literacy instructioipp. 118139). Thousand Oaks, CA: Corwin Press.
Bock, S. J., Bakken, J. R,KempelMichalak, N. (2009)Behavioral inerventions for
children and youth ith autism spectrum disordeils.V. G. encer & C. G. Simpson (EdsA,handbook
for teachers: Teaching students with autism in the general education clasgpoh®9142). Waco, TX:
Prufrock Press.
Bakken, J. P., &biakor, F. E. (2008)ransition planning for students with disabilities: What
educators and service providers can 8pringdfield, IL: Charles C. Thomas.

Gaddy, S. A., Baken, J. P., & Fulk. B. M(2008). The effects of teaching testtucture
strateges to postsecondary students with learning disabilities to improve their reading
comprehension on expository science text passdgaemal of Postsecondary Education
and Disability, 202), 100121.

Work with Doctoral Students

Christina Edmond8ehrend(December 208): A comparative effectiveness study of
summarization versus skim/scan strategies on the reading achievement ofgadmsiudents with mild
disabilities (chair).

Stephanie Gaddy (May 2004ljeaching Text Structure Strategies to Postsdéany Students
with Learning Disabilities to Improve their Reading Comprehension of Expository Teghéiowith Dr.
Barbara Fulk)
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Craig H. Blum

cblum@ilstu.edu

DEG 528; 309/438-2165

Ph.D., University of Washington
Assistant Professor

Research Interests: Instructional Technology
in Special Education; Positive Behavior
Supports; Students with EBD; Teacher
Education; Evidence-Basead Practice Fidelity of
Implementation; RTI; S ystems Change;
Emergent Literacy and Instructional
Technology

Selected Publications & Presentations:

Blum, C., & Cheney, D(2009. The validity and reliability of the teacher knowledge and skills
survey for positive behavior suppofieacher Educatin and Special EducatioB2, 239
236.

Parette, H. P., Blum, C., Boekmann, N., & WattsHE(2009. Teaching word recognition to
young children who are at risk using Micro
instruction.Early Childhood Education Jourha36, 393401.

Parette, HP.,Hourcade, J. J., Boeckmann, N. M.B8um, C. (2008) Using Microsoft®
PowerPoinE t o support emergent | iteraa-nyskskil/l
or who have disabilitie€arly Childhood Education JournaB6,233-239.

Walker B., Cheney, DStage, S., & Blum, C. (2005%choolwide screening and positive
behavior supports: Identifying and supporting studentshktfor school failureJournal
of Positive Behavior Interventiong, 194-204.

Cheney, D.,,Blum,C& Wal ker , B. (2004). An analysis of
positive behavior support and the outcomes of typically developing arsk atudents in
their schoolsAssessment for Effective Intervention, B@4.

Serving on Dissertation Commi  ttee s:
Joanna Nicholson, Special Education

Mary Camp, Special Education Karyn N. Erkfritz, Psychology (Completed, 2009)
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Profiles of the Graduate Faculty of the Department of Special Education

Stacey Jones Bock
sjbock@ilstu.edu

DEG 512; 309.438.7187
Ph.D., University of Kansas

Associate Professor; Director, Autism
Spectrum Institute

Research Interests: Autism Spectrum
Disorders, Behavioral Support,
Communication Strategies

Selected Publications:

Bock, S. J., Bakken, J. R,KempeFMichalak, N. (2009). Behavioral interventions for
children and youth with autism spectrum disorders. In V. G. Spencer & C. G. SimpsonAEds.),
handbook for teachers: Teaching students with autism in the general education claggroom
109-142). Waco, TX: Prufrock Press.

Beck, A. R., Stoner, J. B., Bock, S.&.Parton, T. (2008). Comparison of PECS and the use of a VOCA:
A replication.Education and Training in Developmental Disabilities(2)3198216.

Selected Presentations:

Bock, S. J.& Michalak, N. (2009March. Are you puzzled? Supportingoungchildren with Autism
Spectrum Disorder$resented at th#inois ASCD 28" Annual Statewide Conference for
PreKindergarten and Kindergarten Educators, Schaumburg, IL.

Bock, S. J., Michalak, N& Gould, K. (2008 November)Actionplanning forfamilies ofchildren with
ASD: Astatewideprocesshuilt uponempowerment andupport Presented at tHaternational
Autism Training and Technical Assistance Projects Conference, Columbus, OH.

Bock, S. J & Michalak, N. (2008 May). Trackingindividualoutcomes through statewidefamily-focus
project Presented at th&pplied Behavior Analysis International Convention, Chicago, IL.

Selected Grants:

Bock, S.J., & Michalak, N. A. (August, 20Q8Autism/Rervasive Developmental Disord&raining and
TechnicalAssistance Project at lllinois State UniversiBtate of IllinoisIDEA Discretionary
Grant $180,000.00<unded.

Bock, S. J., Thompson, J. R., & Michalak, N. A. (August, 208id)ism/Pervasive Develogental
Disorder Training and Technical Assistance Project at lllinois State Unive&itye of Illinois
IDEA Discretionary Grant $174,200.00, Funded.

Work with Doctoral Students:

Former Advisees (Date of Graduation), Dissertation Titles:

Stoner, J. (2003 Parental Perceptions on Parenting and Educating a Child with Autism Spectrum
Disorders Co-Chaired with Dr. Jim Thompson.

Instructor for following graduate courses:

SED 493.12 Workshop in SED: Foundation Level Training in Autism Spectrum and Rdlisedders
SED 452 Assessing and Instructing Individuals with Autism Spectrum and Related Disorders
SED 448 Instructional Procedures for Students with Emotional/Behavioral Disorders

SED 540 Seminar in Contemporary Topics in Special Education
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Profiles of the Graduate Faculty of the Department of Special Education

Christina M. Borders
cmborde@ilstu.edu

Office #; 3094385829

Ed.D., University of Cincinnati

Assistant Professor
Deaf/Hard of Hearing Program

Research Interesthildren with hearindoss

and multiple disabilities, inclusive classroon
practices and interventions for children with
complex learning needs

Selected Publications:

Haydon, T., Borders, C., Embry, D., & Clark, L. (2009). Using effective instructional delivery as a class-
wide management tool. Beyond Behavior,18(2), 12-17.

Carnahan, C., Hume, K., Clarke, L. & Borders, C. (2009). Using structured work systems to promote
independence and engagement throughout the school day for students with Autism Spectrum
Disorders. Teaching Exceptional Children, 41(4), 6-14.

Carnahan, C. & Borders, C. (in press). Language and communication in autism. In A.

Boutot & B. Myles (Eds.). Autism Education and Practice. Pearson

Selected Presentations:

2009 (November) Co-Presenter, Logic Model Research Strand, Teacher Education Division of CEC
Annual Conference, Charlotte, NC. Co-presented with Stephen Kroger.

2009 (April) Considerations for working with children with hearing loss and
additional medical needs; Paper accepted for presentation by Christy Borders,

Misty Hennie and Chris Clark at the CEC Annual Convention, Seattle, WA.

2009  (April) Impact of hearing loss on classroom interactions and academic
achievement; Paper accepted for presentation by Christy Borders at the CEC
Annual Convention, Seattle, WA.

2009 (ApriDA 1 &1 | Do I't Myself!d Using Work Systems
Students With ASD; Paper accepted for presentation by Kara Hume, Christi
Carnahan & Christy Borders at the CEC Annual Convention, Seattle, WA.

Current ResearchProjects:

Principal Investigator; IES Proposal for Validation of an Observation System: Assessing Inclusive
Classroom Participation and Instructional Support Plans for Students with Mild to
Moderate Hearing Loss.

Principal Investigator; Co-Existing Conditions in Addition to Hearing Impairment

Co-Investigator; Meta-Analysis of Services for Children with Intense Learning Needs: Are We Re-
Creating the Wheel? In collaboration with Wesley Sheeley

Co-Investigator; Examining the Roles of Responsibilities of Service Providers for Students who are
Deaf/Hard of Hearing. In collaboration with Suzanne Ehrilch.

Co-Investigator, Teacher Work Sample Methodology. In collaboration with Stephen Kroeger, Anne
M. Bauer, Karen Troup and Kimberly Webster.

Instructor for the following SED courses

SED 204- Measuring and Affecting Student Academic and Social Behavior Il

SED 353- Education of Students who are Deaf and Hard of Hearing

SED 375- Educational Assessment and Planning for Deaf/Hard of Hearing Students

SED 310 - Introduction to Theories of Language Development in Students who are Deaf and Haatiof

SED 448- Applied Behavior Analysis: Changing Behavior & Learning Environments
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Profiles of the Graduate Faculty of the Department of Special Education

Chris (Clark) Bischke
cclark@ilstu.edu

DEG 537; 309/438-8957
Ph.D., University of Utah
Assistant Professor

Research Interests: Low Vision/Blindness,
Families, & Early Childhood Special Education

Selected Publications & Presentations:

Journal Articles

Clark, C., & McDonnell, A. P. (2008). Teaching choice making to children with visual impairments and
multiple disabilities in preschool/kindergarten classrooms. Journal of Visual Impairments &
Blindness, 102, 397-409.

Clark, C., & Stoner, J. B. (2008). An investigation of the spelling skills of Braille readers. Journal of Visual
Impairment & Blindness, 102, 553-563.

Hardman, M. L., & Clark. C. (2006). A national survey of the Best Buddies program: Demographic profile
and consumer satisfaction. Mental Retardation, 44, 56-63.

National Presentations

Clark, C., & Stoner, J. B. (2009, April). An investigation of the spelling skills of Braille readers.
Presented at the Council for Exceptional Children International Conference. Seattle, WA.

Clark, C. (2008, July). Choice making opportunities for young children with visual impairments and other
disabilities. Presented at the Association for Education and Rehabilitation of the Blind and
Visually Impaired (AER) 2008 International Conference. Chicago, IL.

Clark, C. (2006, November). Teaching choice making to children with visual impairments and multiple
disabilities in preschool and kindergarten classrooms. Presented at the Teacher Education
Division of the Council for Exceptional Children Conference, San Diego, CA.

State and Regional Presentations

Clark, C., & Sullivan, S. (2009, February). The expanded core curriculum for our youngest children with
blindness or visual impairments: What can we do at this young age? Presented at the lllinois
Association for Education and Rehabilitation of the Blind and Visually Impaired (IAER)
Conference. Naperville, IL.

Graduate Level Courses

SED 351 Educational Planning for Individuals with Visual Impairments

SED 356 Assistive & Instructional Technology for Individuals with Visual Impairments
SED 373 Family-Professional Collaboration

SED 386 Early Intervention for Infants and Young Children with Disabilities
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Profiles of the Graduate Faculty of the Department of Special Education

Carrie Ama Courtad
cacourt@ilstu.edu

DeGarmo 54ffice Phonet 3094387520

PhD., Michigan State University
Assistant Professor

Research Interestpreservice teacher learning,
teacher preparation, early literadylls, and
assistive technology

Selected Publications & Presentationfhames of graduate students in boldface print)

Bouck, E. C., Courtad, C. A., Heutsche, A., Okolo, C, & Engler§.Qn press) Universal Design in
Learning and Virtual History Musum.Teaching Exceptional Children.

Okolo, C.M., Englert, C .S., Heutsche, A., Courtad, C. A., & Bouck, Ea@BEgmondA. (in press).
Preparing Educators For The Challenges Of Teaching Students To Write Like Histari@ns
Troia, R. Shankland, & K. Hetz (Eds.) Writing Research in Classroom Practice: Applications
for Teacher Professional Developme@tiilford Publications.

Englert, C. S., Mariage, T. V., Okolo, C., M, Shankland, R. K., Moxley, K. D., Courtad, C. A., Meier, B.,
006 Br i @,Martin)N., & Chen, H. Y,(2009).The learningto-learn strategies of adolescent
students with disabilities: Highlighting, notetaking, planning, and writing expository texts.
Assessment for Effective Interventish 147161.

Bouck, E. C., Okolo, C. M., & Courta€. A. (2007). Learning tools in the private sector for students
with disabilities.Journal of Special Education Technolog@®(3) 43-56.

Englert, C. S., Mariage, T. V., Okolo, C. M, Courtad, C. A., Shankland, R. K., Moxley, K. D., et al.
(2007). Accelerting expository literacy in the middle grades: The ACCEL project. In B. Taylor
& J. Ysseldyke (Eds.Educational interventions for struggling readef@achers College Press.

Work with Doctoral Students (Year, Role, Student, Title):

2009: Doctoral Praatum Project Committee Member, Michigan State University, Special Education
Doctor al Studewtcanran®ercat andi it better than rea
students, informational texts, and téatspeech.

2009: Evaluative Reader, Comprebive Exams, Michigan State University, Teacher Education Doctoral
Student, Nicole MartinBridging research and practice: Planning for and implementing student

discussion in elementary classrooms

2008: Doctoral Practicum Project Committee Member, Michigate University, Educational

Psychology Educational Technology Doctoral Student, Meagan Shieeddelationship of child care
providersd views of themselves as |l iteracy educat
study.

2008: DoctoraPracticum Project Committee Member, Michigan State University, Special Education

Doctoral Student, Catherine Wigehtigh school readers: A thinlloud comparison

Instructor for the following SED courses

SED201% Effective Collaboration and Teaching Eqtional and Diverse Learners |
SED 202 Effective Collaboration and Teaching Exceptional and Diverse Learners Il
SED 379Assistive Technology for Individuals with Disabilities
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E. Paula Crowley

epcrowl@ilstu.edu

DEG 541; 309/438-8702
Ph.D., University of Virginia
Professor

Research Interests: Behavioral Disorders,
Applied Behavior Analysis, Inclusive Education,
Qualitative Research Methods, Abuse and
Neglect of Individuals with Disabilities.

Selected Publications & Presentations:
Crowley, E. P. (2009). Study guide for exceptional learners: Introduction to special education
(11" ed.). Boston: Allyn & Bacon.

Crowley, E. P., & Johns, B. (2009). Curriculum essentials for students with E/BD. Summer
Behavior Institute, Ohio CCBD, University of Toledo, Toledo, OH, June 2627, 2009.

Crowley, E. P., Guetzloe, E., & Johns, B. (2008, November). Engaging and effective
curriculum. Specialized instruction for students with emotional and behavioral disorders.
Paper presented atthe International Child and Adolescent Conference X1V, Mimeapadlis,
MN.

Crowley, E. P. (Moderator), Mundschenck, N., Volpe, J., Johns, B., & Kauffman, J. M. (2008,
November). Perspectives on Response to Intervention for students with EBD. Paper
presented at the 32™ annual TECBD Conference of Severe Behavior Disomts of
Children and Youth, Tempe, AZ.

Parette, H. P., Crowley, E. P., & Wojcik, B. W. (2007). Jugglers with emotional and behavioral
disorders. Teaching Exceptional Children Plus.
http://escholarship.bc.edu/education/tecplus/vol4/iss1/artl/

Crowley, E. P. (2007, November). Teac her s6 r ol es i n preventing abus
with EBD. Paper presented at the annual TECBD Conference of Severe Behavior
Disorders of Children and Youth, Tempe, AZ.

Johns, B., & Crowley, E. P. (2007). Students with disabilities and general education: A desktop

reference for school personnel (3™ ed.). Palm Beach, FL: LRP Publications.

Most recent instructor for following graduate level courses
Spring 2009 SED 445 Curriculum Development and Modification for Diverse Learners
Fall 2009 SED 449 Teaching Students with Emotional/Behavioral Disorders
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Sharon Doubet
sdoubet@ilstu.edu

DEG 527; 309/438956
Ph.D., University of lllinois

Assistant Professor

Research InterestEarly Childhood: Positive
Behavior SupportSocialandEmotional
Development Policies, FPactices, Integrated
TherapiesCurriculum & Assessment

Selected Publications:

Doubet, S. (2007/2008). Series of 4 Articles: When children have challenging behawost look at what you
can changeThe Connection: Child Care Resource & Referral Sengamtember 20070ctober 2008.

Timm, M., & Doubet, S. (2007). Acknowledging childrn 6 s p o s i t \WhateWotk=Bhnief Series,issue
22.Center on the Social and Emotional Foundations for Early Learning.

Quesenberry, A., ®oubet, S. (2006). A framework for staff development focused on social and emotional
competenciesyoung Chdren, 61,30-32.

Hemmeter, ML., Fox, L.,Doubet, S. (2006)Together we can! A programide approach to addressing
challenging behaviotYoung Exceptional Children, Monograph Series#&3.

Doubet, S., & Scranton, P. (200Re s pondi ng pedal neddsinlJ.d Heim&sS. Beneke (Eds.),
The power of projects: Meeting contemporary challenges in early childhood classfjoe®363). New
York, NY: Teachers College Press.

Selected Presentations:

Doubet, S.,Ostrosky, M., Hemmeter, M. L. (200®ctober)Chi | d care teachersd experienct
youngchildren with challenging behavidrhe Division for Early Childhood National Conference,
Albuquerque, NM.

Quesenberry, ADoubet, S. Hsieh, W., & Cheatham, G. (2009, Octobéije beyonl your dissertationThe
Division forEarly Childhood National Conference, Albuquerque, NM.

Doubet, S.,Quesenberry, A. (2009, OctobePar t neri ng with Parents to Promote C
Emotional Skillslllinois Statewide Early Childhood Conferendembard, IL.

Doubet, S., (2009, MarchPar t neri ng with Parents to Promote Chil dren
Emotional SkillsNational Training Institute: Addressing Challenging Behavior, Clearwater Beach, FL.

Doubet, S. (2008, August)Developing social and emohal competences: Building relationships and creating
supportiveenvironment&amehameha Schools Division of Commuriggised Early ChildhooBducation,
Kahului, Kohala Coast, and Honolulu, HI.

Doubet, S.,& Sosa, Y. (2008, MayBupport foryoungchildren with challengingbehaviors,Universidad
Panamericana, Mexico City, Mexico

Doubet, S., Ostrosky, M., & Hemmeter, M. (2007, Novembeétappingpa r e jotrses: Supportingoung
children withchallengingbehaviors Presented at tHdAEYC National Conferece, Chicago, IL

Hinnen, N.,Doubet, S., Raiborn, K, & Handrich, P. (2007, Novembdtnois preschoolfor all: How do we
play in Peoria?Presented at the N&¥ C National Conference, Chicago, IL.

Doubet, S., Ostrosky, M., & Hemmeter, M. (2007, Octob&tappingpa r e jourrseys: Supportingoung
children withchallengingbehaviors Presented at tHeEC National Conference, Niag Falls, CN.

Instructor for the following courses:
SED 201: Effective Collaboration and Teaching Exceptional and Diverse kgérne

SED 374: Educational Assessment of Preschool Children with Disabilities
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Barbara Fulk

bmfulk@ilstu.edu

Ph.D., Purdue University

Professor and Masters Program Advisor

Researh InterestsMild Disabilities, Collaboration,
Method&Strategiedor Teaching ReadindRTl,

RecentPublications & Presentations:

Angell, M. E.,Stoner, J. B.& Fulk, B. M. (in press) Looking back: Advice to education professionals from
adults with physical disabilities on fostering s#dttermination during the school yeal&£ACHING
Exceptional Children

Gaddy, S., Bakken, J. P., & Fulk, Bl. (2008). Teaching text structure strategies to postsecondary students with
learning disabilities to improve their reading comprehension of expositondtexnal of Postsecondary
Education and Disability, 2@), 106119.

Bowen, M. L., &Fulk, B. M. (March, 2008)Reading comprehension instruction: An evaluation of some strategies
and practicesPaper presented at the Learning Disabilities Association (LDA) Annual Conference,
Chicago, IL.

Kim, Y. G., Angell, M. A. , H @®6)iAdescriptivh of reléfianships B. M., &
among t eacher s-fepopedpracfices; and coreerns relatedltafthe lllinois Alternate
Assessment SystemMeacher Education and Special Education(298397.

Thompson, J. R., Fulk, B. M., Lawso@ L., & Swerdlik, M. A. (January, 2006).0 get her webr e better:
Instructional teaming in a large special education teacher preparation progPaper presented at the
American Association of Colleges for Teacher Educatidh&thual Meeting, San DiegGA

Member of the following completedSED Doctoral Dissertation Committees:

Dr. TerriVoss(2009).Fact ors i nfluencing rural el e me nbuildingyasedc ho ol p
special education programming

Dr. Christina Edmond8ehrend(2009. The effects of direct reading strategies instruction on the reading scores of
students with mild disabilities

Dr. Stephanie Gaddy (2004gaching text structure strategies to postsecondary students with learning disabilities
to improve their reding comprehension of expository text

Dr. Martha Mendez (20038eliefs and attitudes of pigervice histoy teachers toward inclusion amsllaboration

Instructor of the following selected graduatecourses:
SED 410 Educational Assessment and Plamgnior Individuals with Disabilities
SED 422 Methods for Diverse Learners
SED 454 Consultation and Collaboration in Special Education
SED 514 Personnel Preparation in Special Education
SED 516 Doctoral Resident Seminar: Professional Development
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Profiles of the Graduate Faculty of the Department of Special Education

Stacy Kelly

skelly@ilstu.edu

Degarmo 538; 30438-8986

Ed.D., Northern lllinois University

Assistant Professor

Research Interests: Blindness and low vision
specific assistive technaly, education of childrer

with visual impairments, orientation and mobility
and quantitative research methodologies.

Selected Publications

Kelly, S. M. (2009) Assistive technology use by students with visual impairments: Findings from a natiomgl sur
Journal of Visual Impairment & Blindness, 1013,0-480.

Kelly, S. M. (2009). Demographics of vision loss in the United States: Dealing with definieumraal of Visual
Impairment & Blindness, 10385-186.

Richert, M., LeMoine, B., Kelly, S., &errell, Kay. (2009). Appendix A: It's the law: Q&A about assistive
technology and special educationllPresley &F. M. D'Andrea,Assistive technology for students who
are blind or visually impaired: A guide to assessnppt 408415). New York, NY: A-B Press.

Kelly, S. M., & Smith, T. J. (2008). Thegital social nteractions ostudents withvisualimpairmens: Findings
from two national srveys Journal of Visual Impairment & Blindness, 1&28539.

Selected Presentations

Kelly, S. M. (2010, M&ch). Assistive technology use by students with visual impairments: National sudiagg
2010 Council for Exceptional Children Convention and Expo, Nashville, TN.

Kelly, S. M. (2009, March)Plenary sessiarEssentialelements of amgenda forchang. American Foundation for
the Blind National Conferencdpsephine L. Taylor Leadeiliphinstitute, Washington, DC.

Kelly, S. M., Richert, M, & Geruschat, D(2009, March)Research Agenda: A meeting of thads: Fostering
meaningful research agendas living & learning with vision bss American Foundation for the Blind
National Conferencelosephine L. Taylor Leadeiiphnstitute, Washington, DC.

Kelly, S. M. (2009, February)nterpretingrecently eleased Bureau of Labor Statistesployment ata. Invited
presenterAmerican Council of the Blind Presidents Meeting and Legislative Seminar, Arlington, VA.

Instructor for the following SED courses

SED 350 Introduction to Visual Disabilities

SED 352 Braille Reading and Writing

SED 356 Assistive & Irstructional Technology with Visual Impairments

SED 357 Orientation and Mobility for Classroom Teachers

SED 245.04 Field Work in Special Education Low Vision/Blindness

SED 201 Effective Collaboration and Teaching Exceptional and Diverse Learners |
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Maribeth Lartz

mnlartz@ilstu.edu

DEG 539; 309/438-8988
Ph.D., University of lllinois
Professor

Research Interests: Deaf and Hard of
Hearing, Development of Listening and
Spoken Language Education for Students
with Hearing Loss, Deaf-Blind Education;
Early Intervention with Infants/Toddlers
with Hearing Loss

Selected Publications & Presentations:
Publications

Lartz, M.N., & Meehan, TG. (2009). Preparingrofessionals tdostersocialemotional
development within théamily context.Volta Voices, 1626-29.

Lartz, M. N., Stoner, J. B., & Stout, T. L (2008). Perspectives of assistive technology from deaf
students at a hearing unigdy. Assistive Technology Industry Association{591.

Prendergast, S. G., Lartz, M. N., & Fiedler,3.(2002). Age of diagnosis, amplification, and early
intervention for infants and young children with hearing loss: Results from a state survey.
American Annals of th®eaf,147, 24-30.

Presentations

Lartz, M. & Meehan, T. (2009, AprilEarly intervention for children with cochlear implants: The
importance ofsociatemotional developmerresented at the Council for Exceptional Children
Convenion, Seattle, WA.

Lartz, M., & Meehan, T. (2009, Februarigarly intervention for children with cochlear implants: The
importance ofsociatemotional developmerresented at the annual meeting of the Association
of College Educators: Deaf/Hard of Heagj New Orleans, LA.

Lartz, M., & Meehan, T. (2008, AprilPesigning professional practice experiences for professionals
working with deaf children ages birtlo-three.Presented at the Council for Exceptional
Children Convention, Boston, MA.

Lartz, M. N.(2007, January)Program development to include auditasal educationFaculty
Symposium on Auditory Learning and Spoken Communication for Young Children.
Fontbonne College, St. Louis, Missouhnvited Speaker.

Principal Grant Investigator, Prepaiing qualified personnel to provide early intervention for children
who are deaf and hard of hearing in lllinois. U.S. Department of Education.
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Hedda MeadanKaplansky

DEG 525; 309438-5752

Ph.D., University of lllinois
Assistant Professor

Research Interests: Young Children
with Disabilities, Communication

and Social Behavior of Individuals
with Disabilities, Families

Selected Publications

Meadan, H., Ostrosky, M. M., Zaghlawan, H., & Yu, S. (2009). Promoting the social and
communicative behavior of young children with autism spectrum disorders: A review of parent -
implemented interventions studies. 7opics in Early Childhood Special Education, 2@), 90-104.

Meadan, H., Thompson, R. T., Hagiwara, M., Herold, J., Hoekstra, S., & Manser, S.
(2009). Evaluating the acceptability and effectiveness of family assessment portfolios. Education
and Training in Developmental Disabilities, 443), 421-430.

Meadan, H., Halle, J. W., Ostrosky, M. M., & DeStefano, L. (2008). Communicative behavior in the natural
environment: Case studies of two young children with autism. Focus on Autism and Other
Developmental Disabilities, 23(1), 37 -48.

Thompson, J. R., Meadan, H., Fansler, K. W., Alter, S., & Balogh, P. (2007). Family assessment
portfolios: A new way to jumpstart family/school collaboration. TEACHING Exceptional Children,
396), 19-25.

Halle, J. W., & Meadan, H. (2007). A protocol for assessing early communication of young children with
autism and other developmental disabilities. 7Topics in Early Childhood Special Education, 2¢1),
49-61.

Meadan, H., Halle, J. W., Watkins, R. V., & Chadsey, J. G. (2006). Examining communicationrepairs of two young
children with autism spectrum disorder: The influence of the environment. American Journal of Speech
Language Pathology, 181), 57-71.

Current External Grant:

Meadan, H., Angell, M. E., & Stoner, J. B. (2009). Parent-implemented social-pragmatic communication
intervention for young chil dren with developmental disabilities. U.S. Department of Education, Institute of
Education Sciences.2009-2012.

Work with Doctoral Students
Laura Ray Kelly, iComparative Professional Development Needs of American, British, and Irish Special
Education and General EducationTeacherso (tentative title)
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Profiles of the Graduate Faculty of the Department of Special Education

Phil Parette

hpparet@ilstu.edu

DEG 542; 309/438-8991

Ed.D., University of Alabama

s

:

Professor, Kara Peters Endowed Chair

Current Research Interests: Assistive TechnologyService Delivery,
Readily Available Technology Supportsin the Curriculum

Selected Recent Publications:

Parette, H. P., Peterson-Karlan, G. R., Wojcik, B. W., & Bardi, N. (2010). Monitor that progress!
Interpreting data trends for AT decision -making. In K. Freiberg (Ed.), Annual editions. Educating children
with exceptionalities 10/11 (20th ed., pp. 22 -29). Guilford, CT: Dushkin Pubishing Group.

Scherer, M., & Parette, P. (2009). Assessment and match for effective assistive technology. In S. A. Sisto,
E. Druin & M. M. Sliwinski (Eds.), Therapeutic interventions for patients with spinal cord injuries (pp. 296-
309). St. Louis, MO: Elsevier Mosby.

Parette, H. P., & Peterson-Karlan, G. R. (in press). Assistive technology and educational practice. In P.
Peterson, B. McGaw, & E. Baker (Eds.),/nternational encyclopedia of education (3" ed.). Oxford,
England: Elsevier.

Parette, H. P., & Peterson-Karlan, G. R. (in press). Using assistive technology to support the instructional
process with students with disabilities. In F. Obiakor & J. P. Bakken (Eds.), /ssues in special education
Bingley, United Kingdom: Emerald Group Publishing Ltd.

Parette, H. P., Quesenberry, A., & Blum, C. (in press). Missing the boat with technology usage in early
childhood settings: A 21° century view of developmentally appropriate practice. Early Childhood
Education Journal.

Parette, H. P., Blum, C., & Boeckmann, N. M. (2009). Evaluating assistive technology in early childhood
education: The use of a concurrent time series probe approach. Early Childhood Education Journal, 37 5-
12.

Parette, H. P., Hourcade, J. J., Dinelli, J. M., & Boeckmann, N. M. (2009). Using Clicker 5 to enhance
emergent literacy in young learners. Early Childhood Education Journa/ 36, 355-363.

Parette, H. P., Stoner, J. B., & Watts, E. H. (2009). Assistive technology user group perspectives of early
childhood professionals. Education and Training in Developmental Disabilities, 44, 257-270.

Work with Doctoral Students

Dr. Stuart Channon (2004), Effects of Three Writing Support Programs on the Writing Quality and
Attitudes of Ethnically Diverse Middle School Students with Learning Disabilities

Brian Wojcik (2009)
Joanna Nicholson (2009)
Kristin Starks (2009)
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Professor

Research Interests:

Assistive Technology; Technology To Support
Literacy; Professional Development; Special
Education Administration

Selected Publications & Presentations:

Parette, H. P., PetersonKarlan, G. R., Wojcik, B. W., & Bardi, N. (2007). Monitor that progress!
Interpreting data trends for AT decision -making. 7eaching Exceptional Children, 4Q1), 22 -29.

Parette, H. P., PetersonKarlan, G. R., Wojcik, B. W., Watts, E. H. & Stoner, J. B. (2007). Developing
competence in assistive technology implementation through user groups. Teaching Exceptional
Children, 442), 28-32.

Peterson-Karlan, G. R., Hourcade, J. J., Parette, H. P., & Wojcik, B. W. (2007). Special education
professionals and assistive technology: Requirementsfor preparation in a Digital Age. Journal of the
American Academy of Special Education Professionals, 5(Fall), 6&32.

PetersonKarlan, G. R. & Parette, H. P. (2007). Evidencebased practice and the consideration of assistive
technology. Effectiveness and outcomes. Assistive Technology Outcomes and Benefits, 4(1) 130
146.

Parette, H. P., & Peterson-Karlan, G. R. (2007). Facilitating student achievement using assistive
technology. Education and Training in Developmental Disabilities, 434), 387-397

Peterson-Karlan, G. R., Hourcade, J. J., Parette, H. P. (2008). A review of assistive technology and writing
skills for students with physical and developmental disabilities. Physical Disabilities. Education and
Related Services, 26, 1332,

SED Doctoral Student Adv  isees
Kristin Starks  [At other universities N=8]
Served or Serving on  ISU Dissertation Committees
Dr. Cindy Ropp (2008); Dr. Stuart Channon (2004 [At other universities N= 8]

Doctoral Level Courses Taught
SED 503 Seminar in Special Education Program Bsign and Development
SED 512 Advanced Applied Research in Special Education
SED 517 Special Education Directorship
SED 579 Advanced Technological Applications in Special Education
SED 593.03 Advanced Computer Applications in Special Education
SED 598.03 Rofessional Practice in Program Administration
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